
This Inquiry Based Unit is focused on the 13 Moons calendar 
of the Anishinaabek along the North Shore of Lake Superior 
and Lake Nipigon. Students will learn about food sovereignty 
during each of the 13 Moons, while also learning about various 
traditions and teachings. 

This Grades 1 & 2 version is an Extension Unit from the 
Kindergarten 13 Moons.    Link

13
Moons 
Traditional Harvesting Unit

Grades 1-2

http://TBD
http://TBD
https://indd.adobe.com/view/0b41d7b8-ff92-4d27-be94-38db01914bd9
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About this Unit 
	 Indigenous peoples have used the natural environment for centuries 

prior to the settlement of Canada. Everything was done in time with the 
environment, which will often be referred to as Mother Earth throughout this 
unit. Mother Earth provided and still provides everything we need to survive 

wherever you live. This unit will explore the Anishinaabek calendar, known as the 
13 Moons calendar. Each full moon, students will have a chance to examine the 
natural environment, learn what foods Mother Earth provides for us during that 

time, how that food can be stored for long term use, what is happening in the 
natural world, how we interact with the land, words in Ojibwe that have focus for 

each month, and any Indigenous teachings that are of necessity to learn. 

	 It is important to note that different communities may have different 
ways of saying a moon, spelling, or pronouncing. Although they may be different, 
please note, they are all correct and are to be honored. You as the teacher may 
choose to acknowledge a month based on the area you serve, and it may mean 

you will have to adjust which lesson you are in according to your geography. 

	 There will be a strong focus on sustainability, environmental stewardship, 
science from the Indigenous lens, math related learning, with some literacy 
built into it. As per the Kindergarten program, all learning will relate to the 4 

quadrants: Belonging, Engagement, Well-Being and Expression.

	 The first lesson is very in depth, and may be intimidating at the start. 
Once you get through the first unit, you will notice that each lesson follows a 

specific pattern. You also are not required to do the optional activities. These are 
there to extend learning as the teacher may be able to.  

	 Please send    this letter to parents beforehand to ensure they know 
what is being taught, how and why. You may want to consider copying and 

pasting the “About the Unit” section above this paragraph for more detailed 
information to provide parents and guardians. 

https://cdn.prod.website-files.com/61b10b692a3d1f061770104b/676eb8ff3a7c04f0a8b40953_Lettter%20to%20Parents%20Template.docx
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It is important to note that different communities may have different ways 
of saying, spelling, or pronouncing the names of the moons. Although they 
may be different, please note, they are all correct and are to be honored. 

You as the teacher may choose to acknowledge a month based on the area 
you serve, and it may mean you will have to adjust which lesson you are in 

according to your geography. 

There will be a strong focus on sustainability, environmental stewardship, 
science from the Indigenous lens, math related learning, with some literacy 
built into it. As per the Kindergarten program, all learning will relate to the 4 

quadrants: Belonging, Engagement, Well-Being and Expression.

The first lesson is very in depth, and may be intimidating at the start. Once 
you get through the first unit, you will notice that each lesson follows a 

specific pattern. You also are not required to do the optional activities. These 
are there to extend learning as the teacher  

may be able to. 

Please send this letter to parents beforehand to ensure they know what 
is being taught, how and why. You may want to consider copying and 

pasting the “About the Unit” section above this paragraph for more detailed 
information to provide parents and guardians.

GRADE 1 GRADE 2

All Grade 1 
activities are  

boxed in yellow.

All Grade 2 
activities are  

boxed in green. Note that any activities that are 
NOT indicated as such to be Grade 

1/2 are still considered learning 
for assessment purposes.

Modules for 
Specific Grades
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Plants, trees, fish, and animals have traditionally had 
many gifts to offer and have been used for food, 

medicine, ceremony and tools for generations. They 
were the foundation of our survival and a thorough 

understanding of their gifts to us were essential to the 
survival of those who share land with them. Creator has 
ensured that we have everything we need to survive in 

balance with the Earth all around us. 

This unit will focus primarily on food and some medicine, 
but will have some tools integrated. Students will gain 
an understanding that Mother Earth provides us with 

sustenance throughout the year, and our responsibilities 
in harvesting and taking care of the land. This unit 

embeds Ojibwe language. 
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Before 
engaging in learning,

please ensure you are 
familiar and applying 

considerations for teaching 
Indigenous Knowledge  

by clicking

Curriculum 
Connections
Grade 1

•	 A1.5 identify some of the ways in which First Nations, Métis, and  
Inuit individuals and communities are reclaiming and revitalizing  
aspects of their identity that were lost or taken away due to  
colonization, including the residential school system 

•	 A2.4 interpret and analyze information relevant to their 
investigations, using a variety of tools 

•	 A2.6 communicate the results of their inquiries, using appropriate vocabulary

•	 A3.1 describe some of their own roles, relationships, and responsibilities 

•	 B1.5 actively participate in a wide variety of program activities (e.g., activity centre  
and circuit activities, tag games, parachute activities), according to their capabilities,  
while applying behaviours that enhance their readiness and ability to take part

•	 B1.1 explain why people need food to have healthy bodies and minds

•	 D1.4 identify the five senses and describe how each functions 

•	 B1.1 describe some of the ways in which people interact with the natural environment  
and the built features of, and human services in, the local community to meet their  
needs, and what might happen if these features/services did not exist

•	 B2.4 interpret and analyze information and data relevant to their investigations,  
using a variety of tools

•	 B3.2 identify some of the natural and built features of their community

Strand A: Heritage and Identity

Strand B: Active Participation

Strand D: Understanding Health Concepts

Strand B: People and the Environment

H E R E

GRADE 1:  SOCIAL STUDIES

GRADE 1:  HEALTH AND PHYSICAL EDUCATION

https://www.dcp.edu.gov.on.ca/en/program-planning/cross-curricular-and-integrated-learning/indigenous-education
https://www.dcp.edu.gov.on.ca/en/program-planning/cross-curricular-and-integrated-learning/indigenous-education
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•	 A3.1 apply the knowledge and skills developed in this grade to support learning in various 
subject areas and identify some ways this learning can be used in everyday life

•	 A3.2 demonstrate an understanding of the contributions, lived experiences, and perspectives 
of a diversity of individuals and communities, including those in Canada, by exploring the 
concepts of identity, self, and sense of belonging

•	 A3.3 demonstrate an understanding of the contributions, lived experiences, and perspectives 
of a diversity of individuals and communities, including those in Canada, by exploring the 
concepts of identity, self, and sense of belonging

•	 B1.1 use effective listening skills, including listening attentively and asking relevant questions,  
in formal and informal contexts, including conversations and classroom activities

•	 B1.3 identify the purpose and audience for speaking in formal and informal contexts, and use 
appropriate speaking strategies, including taking turns, understanding when to speak, and 
knowing how much to say, to communicate clearly and coherently

•	 B1.4 identify and use oral and non-verbal communication strategies, including expression, 
gestures, and body language, to interpret or contribute to the meaning of messages

•	 B1.5 use appropriate word choice, including new vocabulary, grammar, and cohesive phrases 
and sentences when speaking and communicating ideas

•	 D1.2 generate ideas about given and chosen topics, using simple strategies and drawing on 
various resources, including their own lived experiences, and learning from other subject areas

•	 D1.3 gather information and content relevant to a topic, using a single source

•	 D1.5 identify the strategies that helped them to develop ideas for texts

Cross-Curricular and Integrated Learning

Identity and Community

First Nation, Metis and Inuit Perspectives and Ways of Knowing

Effective Listening Skills

Speaking Purposes and Strategies

Oral and Non-Verbal Communication Strategies

Word Choice, Syntax, and Grammar in Oral Communication

Developing Ideas

Research

Reflecting on Learning

GRADE 1:  LANGUAGE ARTS
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•	 C1.1 identify and describe a variety of patterns involving geometric designs, including patterns 
found in real-life contexts

•	 D1.2 collect data through observations, experiments, and interviews to answer questions of 
interest that focus on a single piece of information; record the data using methods of their 
choice; and organize the data in tally tables

•	 D1.3 display sets of data, using one-to-one correspondence, in concrete graphs and 
pictographs with proper sources, titles, and labels

•	 D1.3 analyze different sets of data presented in various ways, including in tally tables, concrete 
graphs, and pictographs, by asking and answering questions about the data and drawing 
conclusions, then make convincing arguments and informed decisions

•	 E2.3 read the date on a calendar, and use a calendar to identify days, weeks, months, holidays, 
and seasons

Patterns and Relationships

Data Collection

Data Visualization

Data Analyses

Measurement - Time

GRADE 1:  MATH
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•	 A1.5 communicate their findings, using science and technology vocabulary and formats that 
are appropriate for specific audiences and purposes

•	 A3.3 analyze contributions to science and technology from various communities

•	 B1.2 identify actions that can be taken to contribute to a healthy environment

•	 B2.1 demonstrate an understanding of the natural environment as a place where living and 
non-living things are interconnected

•	 B2.2 identify the basic needs of living things, including the need for air, water, food, heat, 
shelter, and space

•	 B2.5 describe the characteristics of a healthy environment, including clean air and water and 
nutritious food, and how a healthy environment enables living things to meet their needs

•	 B2.6 describe ways in which living things provide for the needs of other living things

•	 E1.1 assess the impact of daily and seasonal changes on human outdoor activities, and identify 
innovations that enable people to engage in various activities year-round

•	 E1.2 assess ways in which daily and seasonal changes have an impact on society, the 
environment, and living things in the natural environment

Investigation and Communication Skills

Applications, Connections and Contributions

Relating Science and Technology to our Changing World

Needs and Characteristics of Living Things

Daily and Seasonal Changes

GRADE 1:  SCIENCE 
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Before 
engaging in learning,

please ensure you are 
familiar and applying 

considerations for teaching 
Indigenous Knowledge  

by clicking

Curriculum 
Connections
Grade 2

•	 A1.1 compare ways in which some traditions have been celebrated 
over multiple generations in their family (e.g., First Nations, Métis, or 
Inuit traditions and customs, such as sharing of knowledge, ceremonies, 
environmental experiences, songs and dances, hunting, harvesting, 
and/or gathering activities; holiday and/or special meals; decorations 
and items of significance used in celebrations) and identify some of 
the main reasons for changes in these traditions

•	 A2.1 formulate questions to guide investigations into some of the past and 
present traditions and celebrations in their own family and the communities 
to which they belong

•	 A2.2 gather and organize information on some of the past and present 
traditions and celebrations within their family and the community to which 
they belong, using primary and/or secondary sources that they have gathered 
themselves or that have been provided to them 

•	 A2.3 analyse and construct simple maps as part of their investigations into 
past and present traditions and celebrations in their local community 

•	 A2.4 interpret and analyse information relevant to their investigations, using a 
variety of tools (lists, diagrams)

•	 A2.5 evaluate evidence and draw conclusions about past and present 
traditions and celebrations in their own families and the communities to  
which they belong

•	 A2.6 communicate the results of their inquiries, using appropriate vocabulary 
(e.g., holiday, tradition, culture, language, celebrations, generations) and formats 
(e.g., a big book cooperatively produced by the class using photographs uploaded 
from digital cameras; a recording of stories [with permission from the storytellers] 
about how celebrations have changed and stayed the same in their family and 
community; interpretive movements representing a variety of celebrations)

Strand A: Applications: Why Traditions Change

Past and Present Traditions

H E R E

GRADE 2:  SOCIAL STUDIES

https://www.dcp.edu.gov.on.ca/en/program-planning/cross-curricular-and-integrated-learning/indigenous-education
https://www.dcp.edu.gov.on.ca/en/program-planning/cross-curricular-and-integrated-learning/indigenous-education
https://www.dcp.edu.gov.on.ca/en/program-planning/cross-curricular-and-integrated-learning/indigenous-education
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•	 A3.2 identify various groups in their community

•	 A3.4 describe some significant traditions and celebrations of their families, their peers, and 
their own communities, as well as of some other communities in Canada, including First Nations, 
Métis, and/or Inuit communities

•	 A3.4 describe some significant traditions and celebrations of their families, their peers, and 
their own communities, as well as of some other communities in Canada, including First Nations, 
Métis, and/or Inuit communities 

•	 A3.6 identify some ways in which heritage is passed on through various community celebrations, 
traditions, teachings, ceremonies, and events (e.g., recipes are passed)

•	 A3.7 identify some ways in which heritage is passed on through various family celebrations and 
practices

•	 B2.1 formulate questions to guide investigations into some aspects of the interrelationship 
between the natural environment of selected communities, including at least one 
contemporary First Nation, Métis, or Inuit community, and the ways in which people live (e.g., 
questions about how climate relates to clothing, agriculture, housing, recreation)

•	 B2.2 gather and organize information and data about some communities’ locations, climate, 
and physical features, and the ways of life of people in these communities, including at least 
one contemporary First Nation, Métis, or Inuit community (e.g., use atlases, globes, print, digital 
or interactive maps, and/or satellite images to determine location; find photographs in magazines or 
on the Internet that provide information on people’s food, shelter, and/or clothing; invite an individual 
with community connections and expertise, such as an Elder, Knowledge Keeper, Métis Captain of the 
Hunt, or Traditional Teacher, to discuss relationships between the location of their community and 
what is harvested/hunted in the region)

•	 B2.3 analyse and construct simple maps to determine and illustrate patterns in the 
interrelationship between the location of some communities and human activities in those 
communities (e.g., use a print, digital, or interactive map to determine the proximity of communities 
to the equator and then infer whether their climates are likely to be hot, temperate, or cold; use 
different colours on a map to illustrate climatic changes as one moves north and south from the 
equator; include photographs of shelter, clothing, or recreational activities on a map to show how 
people’s adaptations are related to the general location of their community on the globe)

•	 B2.4 interpret and analyse information relevant to their investigations, using a variety of tools 
(e.g., plot data on a chart, bar graph, or pictograph to help them determine which countries have 
similar climates; determine the climatic region in which people live by examining photos of their 
clothing, natural resources, foods, or homes)

•	 B2.5 evaluate evidence and draw conclusions about some aspects of the interrelationship 
between communities’ natural environment and the ways of life of people in those 
communities, including at least one contemporary First Nation, Métis, or Inuit community

•	 B2.6 communicate the results of their inquiries, using appropriate vocabulary (e.g., globe, 
sphere, hemisphere, continent, country, equator, North Pole, South Pole, model, distance, 
culture) and formats (e.g., a book of captioned photos from a field study; song lyrics, a rap, or poem 
on the way of life in various communities around the world; a poster showing clothing of people who 
live in cold climates and in hot climates; a role play to illustrate variations in recreational activities)

Tradition and Heritage

Natural Environments and Ways of Life
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•	 B1.1 actively participate in a wide variety of program activities (e.g., activity centre and circuit activities, 
tag games, parachute activities), according to their capabilities, while applying behaviours that 
enhance their readiness and ability to take part

•	 Making Healthy Choices

•	 Healthy Eating

•	 D2.1 use Canada’s Food Guide to identify food and beverage choices that contribute to healthy 
eating patterns

•	 D2.2 demonstrate an understanding of how to make healthy food choices for meals and snacks, 
considering the factors they can and cannot control

•	 A1.1 identify how transferable skills can be used to support communication in various cultural, 
social, linguistic, and domain-specific contexts, and apply them when reading, listening to, viewing, 
and creating texts of various forms

•	 A1.2 demonstrate an understanding of how transferable skills help them to express their voice and 
be engaged in their learning

•	 A3.2 demonstrate an understanding of the contributions, lived experiences, and perspectives of a 
diversity of individuals and communities, including those in Canada, by exploring the concepts of 
identity, self, and sense of belonging in culturally responsive and relevant texts

•	 B1.1 use effective listening skills, including asking relevant questions, restating what they heard, 
and expressing interest, in formal and informal contexts and for various purposes, including in 
conversations and various classroom activities

•	 B1.2 identify and use a variety of listening strategies before, during, and after listening to 
comprehend information communicated orally and non-verbally, and to recognize when a message 
is difficult to understand

•	 A3.3 identify themes explored in First Nations, Métis, and Inuit cultures to demonstrate an 
understanding of the varied identities, perspectives, relationships, legacies, truths, and ways of 
knowing, being, and doing

•	 A3.1 apply the knowledge and skills developed in this grade to support learning in various subject 
areas and identify some ways this learning can be used in everyday life

Strand B: Active Participation

Receptive and Expressive Communication

Student Agency and Engagement

Identity and Community

Effective Listening Skills

Listening Strategies for Comprehension

First Nations, Métis, and Inuit Perspectives and Ways of Knowing

Cross-Curricular and Integrated Learning

GRADE 2:  HEALTH AND PHYSICAL EDUCATION

GRADE 2:  LANGUAGE ARTS
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•	 D1.1 sort sets of data about people or things according to two attributes, using tables and logic 
diagrams, including Venn and Carroll diagrams

•	 D1.2 collect data through observations, experiments, and interviews to answer questions of interest 
that focus on two pieces of information, and organize the data in two-way tally tables

•	 Data Visualization

•	 D1.3 display sets of data, using one-to-one correspondence, in concrete graphs, pictographs, line 
plots, and bar graphs with proper sources, titles, and labels

•	 Data Analysis

•	 D1.4 identify the mode(s), if any, for various data sets presented in concrete graphs, pictographs, 
line plots, bar graphs, and tables, and explain what this measure indicates about the data

•	 D1.5 analyse different sets of data presented in various ways, including in logic diagrams, line plots, 
and bar graphs, by asking and answering questions about the data and drawing conclusions, then 
make convincing arguments and informed decisions

•	 A3.1 describe practical applications of science and technology concepts in their home 
and community, and how these applications address real-world problems

•	 A3.2 investigate how science and technology can be used with other subject areas to 
address real-world problems

•	 A3.3 analyze contributions to science and technology from various communities

Growth and Changes in Animals
•	 B1.1 examine impacts that animals can have on society and the environment, and 

describe some ways in which any negative impacts can be minimized

•	 B1.2 assess impacts of various human activities on animals and the places where they 
live, and describe practices that can minimize negative impacts

Data Collection and Organization

Applications, Connections and Contributions

GRADE 2:  MATH

GRADE 2:  SCIENCE
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Lesson 1.1 
The Ricing Moon

Lesson 2.1 
Little Spirit Moon

Lesson 3.1 
Sugar Bushing Moon

Lesson 1.2 
Changing Leaves 
Moon

Lesson 2.2 
Big Spirit Moon

Lesson 3.2 
Budding Moon

Lesson 1.3 
Falling Leaves Moon

Lesson 2.3 
Sucker Fish Moon

Lesson 3.3 
Strawberry Moon

Lesson 1.4 
Freezing Moon 

Lesson 2.4 
Snow Crust Moon

Lesson 3.4 
Berry Moon 
Culminating

Lesson 1.5 
White Fish Moon

Lesson 2.5 (optional) 
Culminating  
Winter Solstice

How are Food and the Full Moon connected? 
Potential Challenge/Culminating Activity to show learning: Demonstrate 
understanding by being part of creating a Feast Celebration at the end of 
the school year in June.

OVERARCHING QUESTION AND CHALLENGE: 

Part 1 
Fall Equinox  

(and Ricing Moon)

Part 2 
Winter Solstice 

Part 3 
Spring Equinox  

(and Berry Moon)

Introductory Lesson 1.0: Comparing Calendars
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June Summer Solstice:
In collaboration with the local First Nation community(ies), work together to create 
a Feast to celebrate the learning of what can be harvested throughout the year 
during certain times following the 13 Moons Calendar. 

CONSOLIDATION OF FULL UNIT

1.	 Connect with local First Nations using proper protocols for support in both 
understanding harvesting and the 13 Moons Calendar from the Indigenous 
perspective (medicine, food, tools). You may need to connect with a couple of 
Elders or Knowledge Keepers as not everyone has the full knowledge. Please 
note, if a connection has been made to a Knowledge Keeper, and they are not 
able to come to the students, establish ways to connect with them that do not 
require them to come in (zoom, video, a visit to community).

2.	 If you are having difficulty connecting with someone who has this knowledge 
please use the following for guidance, and connect with the Indigenous Lead for 
your board for support in connecting with local resources (human and other).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

a.	 For teacher to preview: Thunder Bay District Health Unit (TBDHU) - 
Traditional Harvesting      13 Moons Introduction and Teaching

b.	 Ojibwemowin Audio and Information on each moon for Ojibwe 
pronunciation and a quick description of each moon. (Note, there 
are a couple names that are slightly different here as well).    Link

c.	 For Students: Reading of “13 Moons on a Turtle’s Back” (Please note 
that this book has different names for the moons. This book will be 
used later to address the “why” various areas have different moon 
names.)    Link 

d.	 13 Moons on a Turtles back diagram and information    Link 
 
 

Preparation prior to engaging with this unit

https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s 
https://www.nps.gov/apis/learn/historyculture/ojibwemowin-moons.htm#:~:text=In%20the%20United%20States%2C%20we,cycle%20of%20life%20and%20nature. 
https://www.youtube.com/watch?v=kx42Q3mIL2c 
https://nativeharvest.com/blogs/news/13-moons-and-native-harvest-products 
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3.	 For additional learning on plants and trees that have various uses, consider some of the 
following to extend on students learning for interest. Highly consider a subscription to 
Creator’s Garden to access a variety of resources that are specific to Manitoulin Island, but 
highly relevant to many parts of Ontario for videos and  learning information  
 
 
 
 
 
 
 

4.	 Connect with local Language Keepers to examine the Anishinaabe (Ojibwe) names of the 
plants. Again, please use proper protocol in engaging with Knowledge Keepers. The proper 
protocol can be different from community to community. However, it is often protocol to 
ask an Elder or Knowledge keeper by presenting a tobacco tie, and asking if they have the 
knowledge you are seeking and if they are willing to share with you and your class. If not, 
do they know who would possibly know. If you are not able to connect, here are some 
alternative options. It is highly recommended to have a connection to a Language Keeper, 
and these links should be used to extend learning, or used if it is impossible to connect 
with someone who carries this knowledge. Educators can also connect with Ojibwe 
Language (NL) teachers in their board as needed and consider co-teaching the unit with 
the teacher if they are available and interested.

a.	 Creators Garden Playlist of Ojibwe Plant names and breakdow     Link

b.	 Medicinal Plant Guide with Ojibwe names    Link

a.	 Creator’s Garden main page     Link

b.	 CBC Article:    Link

c.	 The Ojibwe People - Trees (with sounds and pictures)    Link

d.	 Cycles Ojibwe Plant Names    Link

https://www.youtube.com/playlist?list=PLSM7omGbW2vERxIkqYmW8DXZrM6kvbEcy
https://manitoumounds.com/nature/medicinal-plant-guide/
https://www.creatorsgardenmarket.ca/
https://www.cbc.ca/news/canada/saskatoon/indigenous-medicinal-walk-1.4235900
https://ojibwe.lib.umn.edu/category/dictionary/trees?page=2
https://nasagcce.files.wordpress.com/2011/07/cycles_ojibwe_plant_names.ppt
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There is Anishinaabemowin embedded throughout the unit. Links are provided where possible 
for pronunciation, and phonetic pronunciations are also provided. Create a word wall for 
students to refer back to the language if you feel that would benefit students. Alternatively, you 
can create a digital word wall that can be pulled up when needed.  

Anishinaabemowin (Ojibwe Language)

Monthly Recipes for 
Extension Activities

Assessing the Unit

You will come across various recipes and 
ways of storing food throughout this unit. 
If you are storing foods, please keep some 
in a safe place for the Atikamigo Giizis, and 
Ode’imini Giizis. Just ensure everything is 
properly and safely stored. 

You will find a variety of ways to guide 
your assessment of this unit. For the final 
assessment, it is recommended to go 
through the journals and observations you 
as the educator made. 

It is more important to assess the 
growth in understanding of how we live 
and interact with the world, and how 
Indigenous knowledge runs deep in 
the language and culture of Indigenous 
peoples. If you invited a Knowledge 
Keeper or Elder or guest, you may want 
to consider asking them for feedback on 
what they may have noticed. 

It is difficult to assign an assessment or 
measure learning for Land-Based learning. 
You, as the educator, have the final ability 
to give an assessment. Your consideration 
while assessing the chosen expectations 
(the ones here, or others you wish to 
assess) should be:

•	 Safe Food Handling Tips     Link

•	 Eating with the Seasons    Link 

•	 Did the student participate fully?

•	 Did the student show growth  
in learning? 

•	 Was the student respectful to the 
plants/trees as living beings? 

•	 Was the student able to apply the 
knowledge they received to attempt to 
complete activities? 

https://www.canada.ca/en/health-canada/services/food-nutrition/food-safety/safe-food-handling-tips.html
https://digitalcommons.morris.umn.edu/cgi/viewcontent.cgi?article=1007&context=student_research
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Comparing 
Calendars
Teacher to introduce in this way or a similar way. Today we 
are going to start a year-long learning activity on food that 
is found all around us at certain times of the year. 

LESSON 1.0

Engage students by asking the following questions (feel free to ask more). Note, if 
this is your first time with a young class, you may need to remind others to leave time 
for others to answer, or give wait time to allow time for students to think about their 
responses. This should not take more than 10 minutes.:

Explain to the students that the word Harvest means the gathering 
of different plants and animals for food. Explain that you can 
harvest what you grow at home, in a greenhouse, in the bush/
forest, lakes, and rivers. Ask the students if they can think of other 
places where someone might harvest food. Ask the students if 
they have ever been part of harvesting food and give them time to 
share their experiences.

Does anyone here know 
someone who grows a garden 
for food? Hunts? Fishes? Picks 
blueberries or other berries? 
(Record the students’ answers in 
teacher journal)

Do you think what kind 
of food we eat relates 
to healthy bodies and 
minds? Why?

How might harvesting food 
help with your home? 

How about the community?

Does anyone know what  
the word Harvest means?  
(Record the students  
answers in teacher journal)

Why do you think  
they would do this?

GRADE 1 GRADE 2
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(5-10 minutes, more if you need): Have students act like a hunter, a 
gardener, a fisherman, or a berry picker. While they are in play, ask 
them what they are harvesting, what tools might they be using and why. 
How long do they think it will take to finish the harvest? You can do this 
outside if you would like.

Body  
Break for  
Students 

Next, teachers are to explain that harvests take place at certain times of the year, and it is 
important to know what time of year to expect to harvest food. Tell the students that they are 
going to be learning about this throughout the year using a special calendar. 

Next, teachers are to explain that harvests take place at certain times of the year, and it is 
important to know what time of year to expect to harvest food. Tell the students that they are 
going to be learning about this throughout the year using a special calendar. 

What is this? 
(if it has not been 

introduced already)

What do you  
use this for? 

Is a calendar 
important?  

Why or why not? 

Has anyone ever 
seen other types  

of calendars?  
If a student responds 
yes, let them explain 

it, and even encourage 
some learning around 

it if there is time to 
honor the differences 

in cultures and 
traditions. 

In this activity, teachers will summarize that there are many types of 
calendars around the world and that they are going to learn about 
the 13 Moons Calendar of the Anishinaabek peoples as well as the 
calendar that is used today in schools. 

If the teachers have regular calendar routines, integrate that into 
this activity. If not, pull up a standard Gregorian (the regular calendar 
used) Calendar up on a smart board, or bring in a physical copy of 
the calendar. Teachers are to ask the following questions to gain a 
sense of prior knowledge. Record answers in the teachers journal:

ACTIVITY 2  |  CALENDARS
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Explain to the students that Anishinaabek also have their own calendar and 
that this year they will be learning about it along with the regular calendar. 
The teacher will show them a few examples of the 13 Moons Calendar on 
the Turtle’s back found on these links:

Explain to the students that each of the above pictures is a Turtle Calendar. 
They are the same, but they also have some differences, and they will be 
examining these differences. 

Ask the students the following questions as you go through the various Anishinaabek calendars:

•	 Mississaugas of the New Credit (Anishinabek Nation)    Link

•	 Pimachiowin Aki    Link

•	 Red Lake First Nation    Link

•	 Western Dialect    Link

•	 13 Moons Calendar for this area and unit     Page

Teachers may wish to show students examples of other calendars if they feel appropriate for their class. 
For example, if you happen to have a student who is Hindu, you may want to explore a Hindu Calender. If 
you have a student whose ancestry is from China, you may want to consider the Chinese calendar. A quick 
information search on the internet can lead you to various resources in finding other types of calendars. 

*** Please note, that this is a teachers discretion as they should know or find out if it would be appropriate 
to teach specific calendars in a class. It is important to consider potentially triggering information if 
someone doesn’t know their ancestry or is a refugee from a certain country. ***

What do you notice 
about the names?

How are the calendars the same? How are 
they different? (Ask this about the names, the 
shapes, numbers, etc. It is the hope that they 
will notice they all have 13 circles (scutes) for 

each turtle calendar. 

What month do you 
think they might  

fall in?

Why do you think 
there are different 

names for the 
moons in different 

Anishinaabek 
communities that 

were shown to you? 

Why do you think 
they use a turtle 

to represent their 
calendar?

Have grade 1 students complete the    Moon 
Tally Chart comparing how many moons 

calendars share some of the same names. 
If students have not been taught this yet,       

consider using this lesson to teach  
Tally Mark Charts.

Have grade 2 students complete a Venn Diagram 
sorting 13 Moons Calendar for this unit by names 

with food items (fish/fruit/rice) and names 
that have environmental attributes (budding, 
leaves, snow). You may want to extend this by 
comparing calendars by moon, for example, 

how many calendars have the “Falling Leaves/
Binaakwe Giizes” moon and the “Budding Moon”. 

Feel free to extend this in your own way with 
your own attributes or have students think of 

ways to compare using the Venn diagram.

GRADE 1 GRADE 2

https://ecampusontario.pressbooks.pub/indigstudies/chapter/13-grandmother-moons/
https://pimaki.ca/the-land-that-gives-life/calendars/
https://redlakeschoolsojibwe.weebly.com/culture-themes.html
https://www.facebook.com/photo/?fbid=397992657665545&set=a.285295218935290
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Once a discussion has happened, explain to the students the following things. 

Ask students what they know about a full moon. What does it look like?  
What do you think happens at a full moon (expect some interesting answers here!)?

Pull up google pictures of turtle shells. Have students count the big scutes (circle patterns 
on the back) and then all the little scutes around the edge. If you happen to be able to bring 
actual turtle shells in, this would be much better.

Here are some links to pictures of turtle shells if you need. A quick google search will also 
bring you to many types of Turtle Shells. 

If you have the ability to print some pictures off and have them set up around the room for 
students to cycle through, or even outside attached to different areas of the school yard, 
and have it set up like a scavenger hunt. “Find all the Turtle Pictures and Count the large 
and small scutes.”  Have students record their findings in the journal if they are able to. If 
students are at the point of doing charts, and working with columns, they can try to record 
their findings this way. It could also just be an oral task for students. This will be up to the 
teacher’s discretion. 

Next, explain to the students the turtle shell is made up of large, hard scales called SCUTES. 
Most turtles have 13 big scutes on the top shell. The top shell can come in many shapes, 
colours, and sizes. The bottom shell also varies in size and colour. Around the large scutes, 
there are usually 28 smaller scutes. Every full year, we typically have 13 full moons, and 
there are 28 days between each full moon. This is a cycle, and it repeats over and over again 
like a living pattern. Can students think of other living patterns? (seasons, migrations, leaves, 
etc.) it’s okay if they cannot. 

Each community lives in a different location and the natural environment changes,  
what grows in each area is different, the seasons start and end at different times.

Explain that you will be teaching them these months around every full moon. 

Anishinaabek moons are named after what is happening in the environment, and often 
what food is available that month. The names will change depending on what can be 
harvested during that time in that community, and/or what the weather is like during 
that time. 

•	 Midland Painted Turtle:     Link

•	 Sea Turtle (free picture downloads here)     Link

•	 Tortoise     Link

•	 Western Dialect    Link

•	 Alligator Snapping Turtle    Link

•	 Turtle Shells on ShutterStock (free trial for one month if you are wanting to download)    Link

https://www.paherps.com/herps/turtles/midland_painted_turtle/#pid=3
https://unsplash.com/s/photos/turtle-shell
https://www.shutterstock.com/image-photo/close-sulcata-tortoise-skin-animal-1550921882
https://www.facebook.com/photo/?fbid=397992657665545&set=a.285295218935290
https://boneclones.com/product/alligator-snapping-turtle-shell-KO-038 
 https://www.shutterstock.com/search/turtle-shell 
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Ask the students if the shells they found all had 13 large scutes, and 28 small scutes. Ask 
them what their thoughts are. Was this surprising? Was it not? How is it the same as the 
cycle of the moon? Do they know how many days there are between each full moon? If not, 
explain that there are about 29 days in a full moon cycle, which is almost exactly the same 
as the turtle shell.

Body Break Learning Activity:

Teachers are to bring up the 4 examples of the 13 Moons 
Calendars from other Ojibwe Nations that can be found here 
shared earlier in this lesson: 

Ask the students how they are similar and how they are different?

ACTIVITY 3  |  COMPARING CALENDARS

•	 Mississaugas of the New Credit (Anishinabek Nation)    Link

•	 Pimachiowin Aki    Link

•	 Red Lake First Nation    Link

•	 Western Dialect    Link

•	 13 Moons Calendar for this area and unit    Page

Which 13 Moons calendar do you think is most 
suited for the area you live? Why? (They may 

already know this, but it is good to go over it again 
and why.)

Ensure that students know that there is no 
right or wrong, better or worse calendar, just 

different due to the environment  
that nation lives in.

Students are going to play “What time is it Mr. Wolf?”, but say “What month is it 
Mahiingan (wolf)?” instead. Mahiingan means wolf, and it is pronounced Mah-
HEENG-gun. Start at January if that makes sense for your class, or alternatively, 
you may want to start with September. It is up to the teacher. If you have never 
played “What Time is it Mr. Wolf”, you can find the directions    here. This will be 
done in English using the months from the Gregorian calendar.  You can also 
say “Giizis” (pronounced KEY-sis) instead of the word month if you would like. I 
would not recommend doing the months in Anishinaabemowin (Ojibwe) yet. 

If students are still working on counting, you can also play Mr. Wolf the regular 
way, or however you would normally engage students in learning to count. 

https://ecampusontario.pressbooks.pub/indigstudies/chapter/13-grandmother-moons/
https://pimaki.ca/the-land-that-gives-life/calendars/
https://redlakeschoolsojibwe.weebly.com/culture-themes.html
https://www.facebook.com/Mishkiki.Org/photos/a.285295218935290/398485920949552/
https://ncse.ie/wp-content/uploads/2020/05/What-time-is-it-Mr-Wolf.pdf
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Ask the students if anyone at home or in their family or community 
is harvesting anything from the land. What types of things are they 
harvesting? Ask them what is happening in the world outside with the 
weather and the plants and animals (possibly leaves changing colour, 
frost, maybe birds congregating getting ready to migrate). Ask the 
students if they were to name the month today for themselves based on 
the above questions, what would be some good names for this moon/
month? Why? In their journals, they can draw a picture to go with 
their name for the moon cycle and can try to label parts of their 
pictures to the best of their ability. 

Have students sit at the carpet or the open 
space you would normally do full group 
work. Have a calendar (or whatever way you 
do a calendar in your class) up and ready 
for all students to see. Have the students 
identify the month, and if you would like, 
the first sound of the first letter, which will 
likely be “S” for September. 

This concludes lesson 1. There are many 
opportunities to extend on the learning as 
this can branch out into many directions. 
Feel free to continue the learning as you feel 
fit before the full-moon lesson two. You will 
need to check now to see when the next full 
moon is, and start preparing yourself for 
that lesson. 

Next, using a 
pointer, have students 
count up to the current date starting on 1. Point 
to each number and have students count it out. 
You may want to also do the days of the week if 
this works out for you and your class.

This unit cannot include dates as the full moon 
dates fluctuate from year to year. You should 
start Lesson 1.2  as soon as you can before 
the September Full Moon. The Ricing Moon is 
equivalent to August in the Gregorian Calendar. 
You will need to set aside 2 days for lesson 1.2, 
and at least 2-3 days for lesson 1.3. 

Daily Calendar Activity

For this lesson, you will not introduce the month in 
Anishinaabemowin yet. However, you should on a daily basis 
go over the day from the Gregorian calendar so that students 
have an opportunity to learn and feel comfortable with this 
one. In lesson 1.1, students will start learning the month in 
Anishinaabemowin around the September full moon. 

End Notes for Lesson 1

Grade 2: label the picture, and 
create a short beginning, middle 
and end paragraph about 
the name they might call the 
moon. Have them track their 
observations by engaging their 
senses using     this sheet.
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Manoominike-Giizis 
The Ricing Moon
 
Teacher Preparation for knowledge:  
Teachers are to watch    Traditional Harvesting 13 Moons 
Introduction and Teaching Video in its entirety. It is 
approximately 30 minutes. This will give teachers a base 
understanding of each moon, and a valuable introduction 
between 0:00-5:09 that must be understood prior to any of 
the following lessons. 

LESSON 1.1

The Ricing Moon is usually equivalent to the month of August in comparison 
to the Gregorian Calendar. During this moon, harvest is in high gear with a 
focus on the Wild Rice harvest. Other foods that can be harvested from the 
land during this month are (not an exhaustive list). Some Anishinaabemowin 
has been provided for those who wish to incorporate this: 

•	 Rice (Minoomin pronounced Mih-no-min) 
Blueberries (Miinan pronounced Mee-nan)

•	 Raspberries  
(Miskominak pronounced Mis-koh-min-uk |   Link)

•	 Chokecherries (asasaweminagaawanzhig pronounced  
A-sa-sa-we-mee-nah-gah-wan-sheeg) 

•	 Certain medicines

•	 Mint

•	 Fish (Giigoonh, pronounced Key-goon) |   Link

•	 Wild ginger

•	 Some mushrooms (Do NOT teach students to pick mushrooms as 
mushrooms are dangerous if you do not know what to do. Please stress to 
students that no one should ever pick or eat a mushroom without an expert 
mushroom picker to help them. All wild edible mushrooms must be cooked 
first. Some mushrooms are toxic to the point of death, cooked or raw.)

•	     Video link for high and low bush berries, blueberries, labrador leaves, 
raspberries, and rosehip

MANOOMINIKE -  PRONOUNCED MAH-NEW-MIH-NIH-KAY

https://www.youtube.com/watch?v=2HQbhr5be7M
https://www.youtube.com/watch?v=2HQbhr5be7M
https://www.youtube.com/watch?v=Vh2-dERmd2U
https://www.youtube.com/watch?v=C7L2Az1bBRo
https://www.youtube.com/watch?v=A4g6hyD2tN4
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Teachers may want to bring in an Elder or Knowledge Keepers who has the knowledge of 
harvesting wild rice to share with the students. As each of the lessons in this unit may extend 
over a couple of days, be sure to know what day you may need the knowledge keeper. 
Please note that you need to ask if they know about the Wild Rice harvest as each 
person has their own gifts, and their gift may or may not be wild rice harvesting. 

Pull up the    Traditional 13 Moons Harvesting Map and pull up 
access to the    13 Moons Interactive Map Game. Go over the moons 
as they are shown on the map. Don’t tell the students which moon 
we are currently in. As you move through the various circles/moons, 
show them all the foods that are available as the map shows. Print 
a copy (or a few copies) out to bring outside if you are going to have 
the class circle below outside. For colour copies of the moon contact 
kim.mcgibbon@tbdhu.com

Show the students where on the    Traditional 
13 Moons Harvesting Map the Manoominike 
Giizis is. If you would like, try and have the 
students pronounce it in Anishinaabemowin. 
(Pronounced Mah-NO-mi-nih-kay KEY-sis.)  
What other foods do they see near that 
moon? Next, pull up the    Interactive 13 
Moons Map and see if the students can drag 
the right name of the moon to the correct 
circle, as well as the food sources available. 
Have them review the 2 previous moons and 
foods as well. If you are going over the Ojibwe 
words, you may wish to review this as well. 

Ask the 
students why 
they think it is 
called the Leaves 
Falling Moon? Ask them if they know what 
is happening to Mother Earth at that time, 
and how they think this might affect Mother 
Earth. Watch the video with    Elder Marlene 
TSun Traditional Harvesting 13 Moons video 
starting at 15:35-18:06 minutes. 

ACTIVITY 1  |  INTRODUCTION TO THE RICING MOON 
(HARVESTING MAP)

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/onlinethr
mailto:kim.mcgibbon%40tbdhu.com?subject=
https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/onlinethr
https://www.understandingourfoodsystems.com/onlinethr
https://www.youtube.com/watch?v=2HQbhr5be7M&t=929s
https://www.youtube.com/watch?v=2HQbhr5be7M&t=929s
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What does the 
ground look like?

Are there any 
sounds that they 

can hear related to 
nature? 

If by the water, what 
kind of plants, fish, 
crayfish, or other 

life forms are in the 
water?

Do they see any 
berries? What kind?

Are there any 
mushrooms? 

What do the leaves 
look like?

What does the air 
smell like? 

Bring the students outside, and have them look around the school yard. If you have access 
to a forested area that students can safely go through, take them for a walk, and have 
them look for clues that might have them identify which moon we are currently in. If you 
have access to a body of water and it is safe and all protocols and safety measures have 
been taken, have students examine from the shore what they see in the water. 

Be sure to write down what students notice and say as they may forget. This will be used 
to guide the following discussion. Have students sit in a circle outside, or inside at the 
discretion of the teacher. 

Ask students: 

“Based on what you noticed, what moon do you think we are in?” 
Teachers may need to use their notes to help guide the student 
conversation.  
 
Example: Teacher: “Sammy, I heard you say you saw ……….  
Which moon do you think that would belong to? Why?”

Students may come up with their own name for the moon, and that is 
ok. Older students (Grade 1 and 2) may link it to the actual names.



28

Go over the above questions and concepts as best you can. 
Some of these might be big concepts. Here are some ideas and 
activities to help students build some understanding.

•	 Focus on what is growing in each area. What food grows in 
our area that is wild (not planted in a garden)?

•	 What do you think a traditional harvest means?

•	 What do you think reclamation means?

•	 What do you think reciprocity means?

•	 Why do you think the moons are sacred? Important?

•	 Why do you think it is important to learn from Elders and 
Knowledge Keepers?

•	 What do you think sovereignty means?

Key concepts and questions:

Extended Optional Reciprocity Activities:

Reciprocity with each other. Students play tag, or hide and seek. 
They have to take turns, and be ok with not winning. Talk to 
students about taking turns and how it feels to win and how it 
feels to not win. Teach the idea that when we feel good about 
winning, we should try to feel just as good when someone else 
wins. Be proud of your friends. Tell the students that when 
playing games, being kind, sharing, taking turns and supporting 
others is having reciprocity with each other.

1

Teachers are to explain the key learning points from the first 5 minutes of the    Traditional Harvesting 13 
Moons Introduction and Teaching Video. If teachers feel their students would benefit from watching this 
section, they can show it. Some teachers may feel that it would be best to explain this to students.

https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
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Reciprocity with the land. How do you take turns with the land? Take 
students  outside and find an ant hill, or if possible a raspberry or other 
berry bush. From a safe distance, have students quietly observe the ant 
hill, or the berry bush. Ask them to observe all the things that happen in 
only two minutes. Ants carry food into their home, they help each other 
with bigger pieces. Bees, ants and other creatures visit the berry bushes. 
If we are not careful and don’t pay attention to the lives of other beings, 
we could accidentally destroy or damage the ant hill by stepping on it. 
That is not sharing space with other creatures. To have reciprocity with 
other living things, we need to give them the space to live too. We have 
to leave some of the berries for other creatures to eat as they need food 
just like we do, and they can’t go to a store like we can. We have to leave 
food for other beings/creatures. Mother Earth has provided this food for 
all living things. 

2

Extended Optional Reclamation Activities

Reclamation of things taken from someone: Sit the students in a 
circle either inside or outside. Ask the students if they have ever had 
a favorite toy, book, stuffy, blanket or something that they really 
liked taken from them? Explain that this is different from being lost. 
Ask them to try to remember a time that something was taken, or a 
time that they took something from someone else. 

Next, have students put an item that they enjoy from the classroom in the middle of the 
circle. Be sure that the item is of importance to them. It could be a toy, a book, their hat, 
something from their cubby, but it should be something they look forward to seeing 
everyday when they come to school. (You can ask for them to bring something from home, 
but this may be triggering for some students, or potentially harmful if students may not have 
items at home of this nature for a variety of reasons. Use your best judgement.) 

a.	 How did they feel when it was taken? 

b.	 If they got the item back, how did they feel when they got it 
back?

c.	 How did they feel about the person who took it from them?

d.	 What did they do to get it back? Did someone help them? Did 
they get it themselves? 

1
(Can be tied to upcoming Day of Truth and Reconciliation):
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Have the students pick something from the circle that they did NOT place in there. Have 
them go and play with that item for 10 minutes. They can play in groups or on their own, 
but they can’t play in a group where their item was placed. Bring them back to the circle, 
and have them get their original item. Ask them:

Explain to the students that when something is taken from you, it feels sad and hurtful, 
but you can also have feelings of sadness and happiness when you get them back. 

a.	 How did it feel to get the item back?

b.	 How did it feel to know someone else had your favorite item?

c.	 Was it cared for the way you would care for it? 

d.	 Did the other student play with it the way you thought it should be played with? 

Reclamation of the Land 
If you have access to the book    Forever Our Home, please start by 
reading it to the class. If you don’t, here is a    Link to a reading, but 
the reading starts at 7:25. The first part is a bigger conversation that is 
much too big for the students at this age. Ask the students what types of 
animals and trees live in their area? Ask them what happens to the trees 
and animals if a new mine, factory, home, or road is built? 

The animals have to leave, and the trees and plants all need to be cut 
down. Explain to them that sometimes animals, or plants or people are 
forced to leave their homes. When there is a natural disaster, people and 
animals have to leave. Explain that in the past, Indigenous children were 
forced to leave their homes to go to school. Often, they would have to 
sleep in these schools for months and months without seeing their mom, 
dad or other family members. Let them know that they are going to listen 
to the story “Phyllis’s Orange Shirt”. 

Ask the students what types of things Phyllis did with her Kookum 
(Grandmother) before she went to residential school. How was school 
different? When thinking about the 2 books, what do you think is 
important about the land? How do you think Phyllis felt about being at 
the school? How do you know? How would you feel if that was you? Let 
the students know that on September 30th, people wear Orange shirts 
so that we remember to not repeat this sad part of our history, and to 
remember all the children who had to leave home to go to residential 
schools. 

Now, students will discuss what it might mean to reclaim land. How could 
we help animals and plants reclaim land? How can we help people who 
went to residential school reclaim land, identity and their ways of life? 

2

https://goodminds.com/products/forever-our-home
https://www.youtube.com/watch?v=xDWpqodYToI&t=445s
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Bring students for a walk outside. Have them pick one rock or stick, or something natural 
from the land. They are to care for it, give it a name, and bring it with them for a school 
day. Have the students create an oral story about their item from the place that it came. 
Example as a teacher. The teacher picks a pebble by a small stream. 

Explain to the students that when we reclaim land, we can’t own the land, but we live 
with the land. We can take from the land what we need, but leave the things we don’t 
need. As people, we need to care for the land that provides for us. Ask the students 
if they need the rock or stick they chose. Ask them if they feel the rock or stick might 
be happier if it was returned to where it came from? Do they think the land might like 
their rock or stick back? Go back and have the students bring the item back. They may 
feel sad about returning the item, and this is normal. Ask them to share their feelings. 
Let them know that they helped the land reclaim their rock or stick. Let the students 
know that the schools are now closed, and that Indigenous peoples no longer have to 
go to these schools. 

For the day of Truth and Reconciliation, review the Orange Shirt book, or another, and 
have students wear their orange shirts that day. You may consider having students 
paint a rock orange, and bring it back to the spot you got the rock as a sign of 
reclamation, and the return of the children to the homes. 

“Here is my rock. I found this beautiful Rock beside a small Creek.  
I held the Rock. I felt her smooth edges and wondered how this rock 
became so smooth? I named my rock Josie.  The feel of her smooth 
surfaces makes me feel calm. I put Josie in my pocket and I carried 

her around all day long. She was warm to the touch and comforting. 
I put her beside my bed when I went to sleep. When I woke up in the 

morning she was cold so I picked her up again and put her in my 
pocket. I wondered what she might be feeling. Was she happy to be 
in my pocket? did she enjoy being carried around all day? or did she 
miss being by the creek with all of her other Rock friends? I 
went back to the creek. I placed Josie as close to the 

spot that I could remember where I picked her 
up. She nestled into the other rocks. The water 

wrapped around her and she looked like she 
was at home. I go back there sometimes 

and find Josie. She seems happy. The other 
rocks also seem happy to have her back. The 

creek where she lives seems happy that she has 
returned to her home where she belongs. I will 

not take Josie home with me again. I will enjoy her friendship  
when I go visit her by the creek.”
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Extended Optional Food Sovereignty Activity:

Ask students if they know what sovereignty means. Feel free to record their ideas. Let 
them know that sovereignty is similar to having control over something. Examples of 
personal sovereignty (as an easy example) is that I have control over what I wear, and 
how I do my hair; my sense of style. Ask the students if they have the choice of what 
they wear during the day? Can they help decide what snacks and food go into their 
lunches? Do they have a say in their hair style? 

Give them a sense of sovereignty in the class by telling them to choose what book they 
would like to read, what toys they want to play with, or what games they wish to play. 

Tell them that food sovereignty is similar in that people who work towards food 
sovereignty have the choice of what they grow/hunt/harvest, how they prepare and 
maybe save the food, how they share the food, and what tools to use throughout the 
process. Ask a gardener or a hunter/trapper to come in and share what they have 
grown/harvested, how, and why. Explain that food sovereignty is very important, as 
many foods are linked to different cultures. Indigenous peoples of Turtle Island often 
hunted, gathered, fished, and traded foods. Let the students know that throughout the 
year, students will learn what food Mother Earth offers, how local Indigenous peoples 
harvested and saved food, and that this is part of food sovereignty, having control over 
what is harvested and how it is eaten. 

Bring in a Knowledge Keeper/Wild Ricing and CookingACTIVITY 2

Materials:
•	 Wild Rice •	 A recipe you are able to make with the students (   Here is one for Wild 

Rice Pudding). Note: I have made this with frozen wild blueberries if 
you do not have dried blueberries. 

You can extend this learning by 
having students ask their family 
what some traditional foods are 
from their cultures, if applicable.

Are there special foods for special 
occasions like Christmas? New Years? 
Thanksgiving?  Create a chart of foods 
and their cultures. 

GRADE 1 GRADE 2

*The above can be considered for both Grades 1 and 2 as the teachers feel appropriate.

https://chuckfirstpeopleskitchen.com/en/season/1/recipes/3/wild-rice-pudding/
https://chuckfirstpeopleskitchen.com/en/season/1/recipes/3/wild-rice-pudding/
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Go over with the students the steps in harvesting the rice:

Explain to students that Mother Earth makes sure she provides us with food throughout the year, but we 
must harvest when she provides, and it all must be done in a good way. Also, explain that Mother Earth 
cannot wait for us to harvest. She has to feed every living being on the planet; every tree, every fish, every 
bird, every insect, every human, every flower, every animal… everything. Once she provides a food, she 
must start working on the next food. It is up to us to know when to harvest, how to harvest and how to 
preserve or store food. Explain that we often offer tobacco when we harvest to say thank you or Miigwech 
to Mother Earth for the food she has provided.

Watch the video with Elder Marlene Tsun Traditional Harvesting 13 Moons video |    Link starting at 15:26- 
18:00 minutes.  Connect with the local First Nation near you to see if there is anyone who would be willing 
to come and talk to the students about Wild Rice and Ricing. Alternatively, if it is not possible, you can 
show the students this TVO video on harvesting wild rice. |    Link 

•	 Taking the canoe to the wild rice 

•	 Knocking the rice into the canoe

•	 Soaking the wild rice

•	 Heating it up on the fire

•	 Dancing on the rice to break up the 
husks

•	 Winnowing

•	 Taking the wild rice out

Optional Extended Wild Ricing Activity

Cooking with Wild Rice

If possible, have students be part of winnowing wild rice. If you are able to connect 
with a traditional wild rice harvester, ask them if they would be willing to do a small 
portion of the ricing with you and the class. You can use the rice you harvest to make 
the recipe you find or the one provided.

Using the recipe provided for wild rice pudding, or a recipe that the Knowledge Keeper 
might have, or a recipe you find on your own, make the dish with the students and have 
it as a class. Be sure to check for allergies and ensure that parents and/or guardians 
are aware that students will be eating the wild rice dish. (The pudding recipe is easy for 
students and it won’t require knives. Teacher(s) will have to pull the pudding out of the 
hot oven. 

Once the recipe is complete, enjoy the harvested meal with students. You may wish to 
invite parents and/or guardians to join you if appropriate. 

https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
https://www.tvokids.com/school-age/ravens-quest/videos/marissa
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Have students try and watch for the full moon if they are able 
to stay up late enough. Ensure that they do this with a parent 
or guardian. The morning after the full moon, ask the students 
to try and remember to look at the ground. There is often 
frost after the Changing Leaves full moon. 

Pull up the Turtle Calendar, or if you have a physical one for 
the class, move the marker to the scute that represents the 
Ricing Moon. Each day move the smaller marker around the 
smaller scutes along with the daily calendar routine with the 
Gregorian Calendar. For the Turtle Calendar, you may want to 
use a thumb tack if it is paper, or white board marker if you 
have it laminated, or if it is digital on a white board, the white 
board marker. 

You should try to integrate the Turtle Calendar into the daily 
Gregorian calendar routine every day. Please note that on the 
day of the full moon, you will move the marker on the large 
scute, but not move the small marker on the small scutes. 

ACTIVITY 3 |  MOON WATCH AND THE TURTLE CALENDAR

Extended Music Activity:

Here is a little Ojibwe Song for Blueberry Pie. The word for Blueberry Pie is one of 
the longest words in Ojibwe. If you would like to teach your class this song, feel 
free to use    this video. The word for Blueberry Pie is miinabashkimiinnasigani 
bitoosijigaani bakwezhigan.

https://www.youtube.com/watch?v=-FxComNWJa4
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Exit Activity

Pull up the    Interactive 13 Moons Map and see if the students can drag the right circle 
and food to the map. You may choose to have them do this on their own tablets/iPads as 
available, or as a group.

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in labelling their moon. Have the 
students tell the teacher why they named their moon what they did. Students should be 
able to tell the teacher (or label) what they saw, smelled, heard, etc., and explain the name 
they picked based on the natural environment. Using their journals, older students can 
draw a picture to go with their name for the moon cycle and can try to label parts of their 
pictures to the best of their ability. 

Label the picture, and 
create a short beginning, 
middle and end paragraph 
about the name they might 
call the moon. Have them 
track their observations by 
enabling their senses using   
    THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr
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Waatebagaa-Giizis 
Changing Leaves Moon
 
This lesson should be started a day or two before the full 
moon in September. It is ok if it starts the day of, or a day 
after, but should be as close to the full moon as possible. 

LESSON 1.2

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that 
they do this with a parent or guardian. The morning after the full moon, ask the students to try 
and remember to look at the ground. There is often frost after the Changing Leaves full moon. 

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the 
scute that represents the Changing Leaves moon. Each day move the smaller marker around the 
smaller scutes along with the daily calendar routine with the Gregorian Calendar.

Pull up the Traditional     13 Moons Harvesting Map. Ask students if they remember what moon it was 
before? (The Ricing Moon). Ask them what they remember about the importance of the moon. Let 
them know that we are now coming up to the next full moon. Can they see which moon comes next? 
They may not be able to read it, but can likely point it out. Ask them what kinds of foods they see in the 
inner portion of the map (mushrooms, apples, cranberries, rosehips, etc.). Next, pull up the 
    Interactive 13 Moons Map and see if the students can drag the right name of the moon to the 
correct circle, as well as the food sources available for this moon and the previous moon learned.

Ask the students why they think it is called the Changing Leaves Moon? Ask them if they think it is 
important that the leaves change colour and fall down. Why do they think this? Watch the video with 
    Elder Marlene Tsun Traditional Harvesting 13 Moons video starting at 18:00-19:17 minutes. 

In Anishinaabemowin, we call the Leaves Changing Moon “Waatebegaa-Giizis”  
(pronounced    WAH-tay-bay-GAH KEY-sis)

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Grade 1 students can track weather data using    this chart.

WAATEBAGAA -  PRONOUNCED WAH-TAY-BAY-GAH

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/onlinethr
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
https://www.youtube.com/watch?v=p6kFSJtciyE
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Talk to the students about wearing clothes suitable for the weather. As it gets colder, we need to wear 
sweaters and jackets. Mother Earth provides a sweater for the ground and the roots. First, she must allow 
the leaves to turn colour and slowly fall to the ground. The leaves become the sweater for the ground. 

Ask the students if they garden at home, or if they know someone who gardens. Do they cover up 
anything in their garden with leaves or other types of mulch? Flowers? Garlic? Asparagus? What would 
happen to them if they were not covered? What would happen to us if we didn’t wear the proper clothes?

Optional Extended Activity:

If the teacher knows of a gardener nearby who 
might need help getting mulch, have students 
gather leaves and put them in bags and bring them 
to the gardener if nearby. If the school happens to 
have a garden that may need to be covered, have 
students gather leaves for this garden. This can be 
done during this full moon, or the next full moon. 

Connect with an Elder or Knowledge Keeper to come and walk 
a nearby bush with the students. You can also choose to walk 
around the community to see if you can find some apple trees. 
Please ask if you can pick apples if you find some before you pick 
them. If you are walking through the bush, there will likely be many mushrooms pushing up through  
the ground. Be sure to tell the students that they are not to pick any of the mushrooms as there are 
more mushrooms that will hurt you than feed you. See what you can find… rosehips?  
Edible mushrooms? Apples?

When picking/harvesting food off the land from Mother Earth, Anishinaabek will always say “Thank-You” 
to the tree/plant from which they harvested. We will often also leave a small pinch of tobacco as a sign of 
thanks. In Anishinaabe the word for Thank-You is Miigwech (Pronounced Mee-gwetch).  
You may choose to play     this short video for a little background on the word Miigwech and 
pronunciation. The word for tobacco is    asemaa.

Have the students create a Concrete Graph that will show how many times they saw 
apples, mushrooms or rosehips (or whatever is growing in your school area). Alternatively, 
if you are around many different kinds of apples, you can have them graph apples by colors 
and/or size. Students can work independently or in pairs.

ACTIVITY 2 |  BUSH WALK/ COMMUNITY WALK

If you don’t have apples, but have lots of mushrooms growing, have them graph by mushrooms 
(puffball versus regular-shaped mushrooms, or dark mushrooms, white, and red mushrooms).  
If graphing mushrooms, please be sure the students don’t ingest the mushrooms, or touch them.

GRADE 2

https://www.youtube.com/watch?v=T7dFU2rkUwQ
https://www.youtube.com/watch?v=z_u8waNwvxM
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Optional | Make a rosehip tea

Optional | Can you spot the mushroom? 

Take the rosehips. Wash them gently in cool water. Teachers are to 
cut the tips of the rosehips off. Have students try to gently squish 
the rosehip to expose the seeds. Be sure the students do not 
eat the seeds. They have little hooks (burs) on them that can 
make their mouths itchy as they will get stuck. Take the flesh 
left behind and put it in a pot with water. You will only need 
10-15 rosehips. Bring the pot to a light boil, and simmer for 
about 5-10 minutes. Strain the water to remove the rosehips. 
Add maple syrup or honey to sweeten the tea (optional). Let 
the tea cool, and serve it to students to try. 

Let the students know that rosehips are a good source of 
Vitamin C, like oranges. This is a great tea to drink during cold 
and flu season. 

    Here is a video of finding a lobster mushroom. These 
mushrooms are very easy to identify. See if the students can 
spot the mushroom on the forest floor. If you are able to go 
and look for them yourself with your class, be sure to have 
someone who is an expert and confident in finding and 
identifying the mushrooms. Lobster mushrooms are 
delicious, easy to find, and easy to cook. They live in 
a mixed hardwood/softwood area usually with sandy 
locations nearby. They are rarely out in the wide open, 
but can often be found on the edges of trails if in the 
right forest and ground type. If you find one, and are 
confident, and have confirmed correct identification by 
a mushroom forager expert, clean one up, cut off the bad 
parts, fry one up with some garlic and butter for the class. 
You can also clean them, boil them, and then freeze them for 
later use. If you are doing the feast at the end of the school 
year, you may want to freeze some if you have access to these 
or other types of mushrooms that can be saved through 
processing.

https://www.youtube.com/watch?v=25p6q9y3Qqs
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Optional | Apple Picking

Optional Extended Activity for Grade 1 and 2: Mushrooms

Optional | Cranberry Picking

You may choose to pick apples and have them around the 
classroom in a basket/bowl for students to eat as they need a 
snack. You can also make applesauce with them    using this 
recipe. You may choose to omit the sugar. 

Before watching this video, ask the students if they should ever pick mushrooms on their 
own, or with someone who does not really know much about the mushrooms they are 
picking. How can we keep ourselves safe? When is it ok to pick mushrooms? When is it not 
ok? 

Tell the students they are going to     watch a video about a few different mushrooms 
- some edible, some not - that grow in North Western Ontario. Remind them that they 
should never pick them on their own, even if they are 100% sure they have an edible 
mushroom. Mushrooms can be extremely harmful, and in some cases, can cause death. 

Cranberries are a little trickier to find.     There are both low bush 
and high bush cranberries. Low bush cranberries are usually 
found in swampy, boggy areas, while high bush are typically 
found near the edges of rivers and water. You can ask a 
Knowledge Keeper who knows how to find and identify both 
the high and low bush cranberries. You must not get the low 
bush cranberry mixed up with a Bear Berry.      Here is a link 
to making cranberry juice without cooking it. There is also a link 
within this link to make cranberry muffins from the pulp left over.

Teachers can choose to do one or all of the above food activities. Always be sure that parents are aware 
of what is being made, how it is being made, and invite them to help and join in the eating if they would 
like. Invite Elders and Knowledge Keepers to be part of the activities if they are willing and able.

https://www.allrecipes.com/recipe/51301/sarahs-applesauce/
https://www.allrecipes.com/recipe/51301/sarahs-applesauce/
https://www.youtube.com/watch?v=21k3EhpaRwg
https://www.youtube.com/watch?v=A4g6hyD2tN4
https://www.youtube.com/watch?v=A4g6hyD2tN4
https://traditionalcookingschool.com/food-preparation/how-to-make-homemade-cranberry-juice-why-you-should/
https://traditionalcookingschool.com/food-preparation/how-to-make-homemade-cranberry-juice-why-you-should/
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Pull up the     Interactive 13 Moons Map and see if the students can drag the right circles 
representing the moons they have learned and foods that belong to each moon to the 
map. You may choose to have them do this on their own tablets/iPads as available, or as a 
group.	

Have each student get their individual blank paged journals and a pencil. Have the students 
go outside, walk around, use their various senses, and think about what they might name 
the full moon. In their journals, they are to draw a picture of their moon and label it if they 
are able. Teachers may need to assist in labelling their moon. Have the students tell the 
teacher why they named their moon what they did. Students should be able to tell the 
teacher (or label) what they saw, smelled, heard, etc., and explain the name they picked 
based on the natural environment.

Label the picture, and create a short 
beginning, middle and end paragraph 
about the name they might call the moon. 
Have them track their observations by 
senses using    THIS SHEET. 

GRADE 2

Exit Activity

Ask the students the following 
questions afterwards: 

•	 What kind of mushrooms do you remember 
seeing? 

•	 What were some things to look for when you 
see mushrooms? 

•	 How are the mushrooms the same? Different? 

 

The mushrooms in the video are the 
following:

1.	 Scaly Hedgehog

2.	 Honey Mushrooms

3.	 Honey mushroom look-alikes

4.	 Spotted Gem puffball

5.	 Pear shaped puffball

6.	 Milky Cap

7.	 Shaggy Manes

8.	 Violet Chanterelles

9.	 Yellow Chanterelles

10.	 Boletes 

11.	 Lobster Mushrooms

Another activity to try is    spore printing. This is a bit trickier though, as some students may 
have allergies to the spores. Consider doing this outside for that reason. Taking spore prints 
is an amazing art activity, while also a key part of mushroom identification. If you DO NOT feel 
comfortable with field mushrooms, buy edible mushrooms from the store that are as fresh as 
possible. This can extend into an art activity that can be assessed for 2D art. 

GRADE 1

You may want to ask the students to research the 
mushrooms on the right, if you feel they are able to do 
this. Ask the students what different ways the mushrooms 
can be categorized (eg. size, gills, harmful, edible, colour, 
rareness, spore prints). You also may consider having 
them create Venn diagrams for comparisons. There are 
many ways to include math for this.

GRADE 2

For Grade 1 and 2, in their journals, they can 
draw a picture to go with their name for the 
moon cycle and can try to label parts of their 
pictures to the best of their ability. 

https://www.understandingourfoodsystems.com/onlinethr
https://gosciencekids.com/mushroom-spore-prints/
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Binaakwe-Giizis 
Leaves Falling Moon
 
This lesson should be started a day or two before the full 
moon in October. It is ok if it starts the day of, or a day after, 
but should be as close to the full moon as possible. 

LESSON 1.3

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that 
they do this with a parent or guardian. The morning after the full moon, ask the students to try 
and remember to look at the ground. There is often frost after the Changing Leaves full moon. 

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the 
scute that represents the Leaves Falling moon. Each day, move the smaller marker around the 
smaller scutes along with the daily calendar routine with the Gregorian Calendar.

Show the students where on the     Traditional 
13 Moons Harvesting Map the Leaves Falling 
Moon is. If you would like, try and have the 
students pronounce it in Anishinaabemowin 
(pronounced Bih-NAH-kway KEY-sis). What 
other foods do they see near that moon? Next, 
pull up the     Interactive 13 Moons Map and 
see if the students can drag the right name of 
the moon to the correct circle, as well as the 
food sources available. Have them review the 
2 previous moons and foods as well. If you are 
going over the Ojibwe words, you may wish to 
review this as well.

Ask the students why they think it is called the 
Leaves Falling Moon? Ask them if they know 
what is happening to Mother Earth at that time, 
and how they think this might affect Mother 
Earth. Watch the video with Elder    Marcel 
Bananish Sr Traditional Harvesting 13 Moons 
video starting at 19:17-22:06 minutes. 

Talk to the students about the equinox, Mother 
Earth’s tilt, and how the sun hits the Earth as it 
moves around the sun. Tell the students that 
when this happens, many things change around 
us. The water moves, the leaves fall, animals that 
change to white in the winter start their colour 
change, and the migratory animals start their 
journey South if they haven’t left already. 

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

BINAAKWE -  PRONOUNCED BIH-NAH-KWAY

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/onlinethr
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
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To help your child understand how the tilt of the Earth affects seasons, try this simple yoga exercise 
using mountain pose and crescent moon pose. You can do this inside or outside.

Turn off the lights in the classroom so the only light is the lamp in the middle, but only if this is 
safe for your class. Take the globe and put it on the inner edge of the circle so students can see 
it. Show them where they live on the globe, which is likely around or close to Lake Superior. Show 
them where the equator is. Move the globe around the circle and pause from time to time so the 
students can see how much sun is on their part of the world where they live. Explain that the more sun 
they have, the warmer it is, and the less sun, the cooler it is. 

Ask the students what time of year they think it is when they have the most sun and why? Ask the 
students what they think happens at the equinox? Or why it’s called the equinox. Explain that it is equal 
day and night at that time. During the fall equinox, we have to make sure we have all that we need for 
harvest, as Mother Earth is getting ready for a deep sleep. Explain that she has been very busy providing 
food for everyone, and that she needs to sleep just like we do. The snow will come soon and give her a 
white, fluffy thick blanket to keep her sleep restful. The days will get short, and her eyes, the Sun, will 
open for a shorter time each day to peak on us, make sure we are ok like a good mother, and then rest 
again in the long, cold nights.

•	 Choose an object to represent the sun, like a lamp or the actual sun if you can see it. If it is safe, you 
can turn the lights out and have just the lamp on for a stronger light effect.

•	 Put your arms over your head and lean to the side toward the sun in a crescent moon pose. This is 
like summer, when the Northern Hemisphere tilts toward the sun and creates warmer weather. Ask 
students how much of their body (or what parts of their body) have “sun” on it. 

•	 Now stand up tall leaving your arms over your head in mountain pose. This is like fall, when the 
sunlight hits the earth more equally and results in milder weather. Ask students how much of 
their body (or what parts of their body) have “sun” on it. Ask them if it is more or less sun than the 
“summer” pose.

•	 Keeping your arms up, lean your body in crescent moon pose in the other direction away from the 
sun. This is like winter, when the Northern Hemisphere tilts away from the sun and results in colder 
weather. Ask students how much of their body (or what parts of their body) have “sun” on it. Ask 
them if it is more or less sun than the “fall” pose.

•	 Finally, stand tall and return to mountain pose. This is like spring, when the sunlight once again hits 
the earth more equally and provides milder weather. Ask students how much of their body (or what 
parts of their body) have “sun” on it. Ask them if it is more or less sun than the “winter” pose.

ACTIVITY 3 |  EQUINOX YOGA LEARNING ACTIVITY

ACTIVITY 4 |  SEEING MOTHER EARTH’S TILT

Materials:
•	 Lamp •	 A globe on a stand that has the tilt in it
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Optional Extended Activity 

Optional Extended Activity 

As the seasons change, we change with it. How are we adapting to the changing season? 
Explain to the students that the fall equinox is considered the first day of fall. What are 
we wearing that is different from the summer? Are your foods different? Are your shoes 
different? What kinds of sports and activities can you do now (eg. hunting)? What kind of 
sports and activities are not the best to do right now (eg. swimming)? You may ask the 
students to create a Venn Diagram for this: Summer activities, Fall activities, and activities 
for both. Bring up wearing Hunter Orange when in the natural environment. Why is it 
important to wear orange when hiking this time of year? 

Have the students be part of the grade 1 activity above. Ask students if they hunt, or 
know someone who hunts/gathers wild game. How do they hunt (bow/traps/gun)? 
What do they hunt for? Explain to the students that the Equinox was very important to 
Indigenous peoples as it signified the big harvest, and the storing and last preparations 
for winter. Understanding the seasons was critical to winter survival for Indigenous 
peoples. Many Indigenous Peoples are reclaiming these traditions today. 

Have students interview their parents/caregivers and ask what some of their fall 
traditions were and are. Perhaps Thanksgiving was an important part of their culture? 
What kinds of foods were considered traditional to their families in the past? Is it still 
part of their traditions today? Have students come up with 3 questions to ask their 
family/caregivers. Have them note these questions in their journals. Have them put the 
responses in the journals as well. Teachers can either have their students put this into 
a short Beginning-Middle-End written response, or orally share their parents’ responses 
with the class in a circle setting, or both. 

GRADE 1

GRADE 2
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Optional Activity | Moose/Deer/Fish meat

Optional Extended Activity

•	 Moose meat (Moonhs wiiyaas pronounced mooz we-yaas |    Link)

•	 Deer meat  
(Waawaashkeshi wiiyaas pronounced waa-waash-keh-shi we-yaas|    Link)

•	 Deep water fish such as Trout or Salmon

If you have time, and would like to share this quick video with the 
students “Naanabush loses his meat” from Nish Tales, find 

the link     here. The first half is in English, and then it is 
repeated in Ojibwe.

Explain to students that this time of year we make sure 
we get the meat we need to get us through the winter. It 
is possible to hunt in the winter, and trap, but it is much 
harder due to the deep snow. Fall is a good time to hunt, 
the weather is cool so the meat won’t spoil, and there is no snow yet to slow down hunters.  
Fall in Ojibwe is Dagwaagin.|   Link

Ask an Elder or Knowledge Keeper, or someone in the community who you know hunts and/or 
fishes, and see if they would be willing to share some meat with the class if this is allowed at your 
school. It is not expected to give a full meal to the students, but a taste. You may even consider 
getting some local smoked fish if you can’t get other wild game. 

Prepare the meat to eat for the students to sample. Again, be sure to let parents know in case 
students have allergies or other reasons they are not to eat the types of food you are presenting to 
them. Feel free to invite parents to join in on the sampling.  

https://www.youtube.com/watch?v=2Quvqu-Vnl0
https://www.youtube.com/watch?v=uyJw892swrY
https://www.youtube.com/watch?v=cqCN4-4i3RM
https://www.youtube.com/watch?v=WBnCjuvB2cI
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Exit Activity

Pull up the    Interactive 13 
Moons Map (provided earlier 
in the unit as well) and see if 
the students can drag the right 
circles representing the moons 
they have learned and foods 
that belong to each moon to 
the map. You may choose to 
have them do this on their own 
tablets/iPads as available, or  
as a group.	

Have each student get their individual blank 
paged journals and a pencil. Have the students go 
outside, walk around, use their various senses, and 
think about what they might name the full moon. 
In their journals, they are to draw a picture of their 
moon and label it if they are able. Teachers may 
need to assist in labelling their moon. Have the 
students tell the teacher why they named their 
moon what they did. Students should be able to 
tell the teacher (or label) what they saw, smelled, 
heard, etc., and explain the name they picked 
based on the natural environment. 

For Grade 1 and 2, in their journals, they can draw 
a picture to go with their name for the moon cycle 
and can try to label parts of their pictures to the 
best of their ability.

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr
https://www.understandingourfoodsystems.com/onlinethr
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Gashkadino-Giizis 
The Freezing Moon
 
This lesson should be started a day or two before the full 
moon in November. It is ok if it starts the day of, or a day 
after, but should be as close to the full moon as possible. 

LESSON 1.4

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that they do 
this with a parent or guardian. The morning after the full moon, ask the students to try and remember to 
look at the ground and the outside. They may notice thick frost, and maybe snow. The ground will likely 
be cold and wet. Leaves and other debris will be covering many parts of bush/forest if the students have 
access to look at this. Trees will have lost most of their leaves by now, and the grasses and flowers will 
have mostly died off.

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Freezing Moon. Each day, move the smaller marker around the smaller scutes along with 
the daily calendar routine with the Gregorian Calendar.

Show the students where on the     Traditional 
13 Moons Harvesting Map the Freezing 
Moon is. If you would like, try and have the 
students pronounce it in Anishinaabemowin. 
(Pronounced    Gash-Ka-dih-noh KEY-sis.)  What 
other foods do they see near that moon? 

Next, pull up the    Interactive 13 Moons Map 
and see if the students can drag the right name 
of the moon to the correct circle, as well as the 
food sources available. Have them review the 
2 previous moons and foods as well. If you are 
going over the Ojibwe words, you may wish to 
review this as well. 

Ask the students why they think it is called the 
Freezing Moon. Ask them if they know what is 
happening to Mother Earth at that time, and 
how they think this might affect Mother Earth. 
Watch the video with Elder    Marcel Bananish Sr 
Traditional Harvesting 13 Moons video starting at 
22:07-23:14 minutes. 

This moon, all Mother Earth’s creatures, people 
included, must ensure their needs are met before 
the long winter, so we can survive while she sleeps. 
Mention to the students that today, people can go 
to the store to get food, but how do animals eat 
in the winter? How do you think a squirrel saves 
food? How does a bear prepare for winter? What 
about a flock of ducks or geese? What about a deer 
or moose? Record their answers.

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

GASHKADINO -  PRONOUNCED GASH-KA-DIH-NOH

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.facebook.com/james.vukelich.7/videos/822701115683526
https://www.understandingourfoodsystems.com/onlinethr
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
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Optional Activity 3

Ask the students how they think we could store and save food for the winter if we didn’t 
have stores to go to. Record their answers. Re-ask the question but ask them to think 
about what they have learned so far during the Ricing Moon, The Leaves Changing Moon, 
and The Leaves Falling Moon. Have them think about food sovereignty, and what might 
be available outside. 

Take the students outside. Tell them they can pretend to be a squirrel, bear, ant, or 
a person and find things they might be able to harvest for the winter. Please be sure 
to remind students NOT to eat anything. They can bring a paper bag to gather the 
foods, with the exception of mushrooms. Do not let students harvest mushrooms. 
Alternatively, students could bring an iPad or other device to take pictures of what they 
might harvest for the winter. 

Have the students share the potential foods they have found. Teachers may want 
students to find their foods as individuals and again as a group. Foods that students may 
find are remaining rosehips, mountain ash berries, mushrooms (again, don’t let them 
pick any), cattails, twigs if they are a “deer” or “moose”, insects, hazelnuts and other 
things they may think is food depending on what they are acting as. 

Next, ask the students how long they think the food will last. How can they make it last 
longer? See if any of the students have noticed that the food supply is getting very small. 
What will this mean for harvesting? What does this mean for the animals?  
Record their ideas. 

Ask the students what they think animals do when the food source is low or gone. If they 
don’t bring it up, you can let them know that some migrate (some birds and some insects 
like the monarch), they hibernate (wood ticks, bears, toads, frogs, some insects), they 
store food (squirrels, beaver, chipmunks, some woodpeckers and other birds, ants and 
other insects, moles), and others have adapted to the wood around them (moose, deer, 
wolves, foxes) and can hunt other animals or live off bark and trees. 
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Have students fill in    this graph that shows which animals secure their food in various ways.

Optional Activity 4

Optional Extension Activity

Potential Materials; 
Please take a look at the links provided to see if there are any activities you can try 
with your class. 

•	    Birch Bark (off of firewood, or harvested during the spring, do not harvest off living 
trees in the fall/winter), or paper that looks like birch bark and Scissors, glue, stapler 
if you want to make birch bark baskets to hold dehydrated foods

•	 Dehydrator if you want to dehydrate foods (    here are directions for dehydrating 
strawberries, but can be used for any berry that does not have a pit)

•	 You may need zip-lock bags for storing and/or freezing food

•	 You may need jars to store foods

•	 You may need strawberries or other berries

•	     Ingredients and recipe to make Pemmican if you are going to try it with your class.

Students will take the data from this graph and create a pictograph with the data and compare 
their data. 

•	 What was the most common way for animals to secure their food/survival for winter? 

•	 What was the least common? 

•	 Is their data accurate? Why or why not? (It won’t be accurate unless they are able to 
identify all living things in the area.) 

•	 Ask them if they added plants and trees to the list? (Many won’t, and this will be a great 
opportunity to teach how trees are living beings too, and most of them hibernate).  Have 
them then create a    pictograph data chart for food security using the data they collected 
in the original graph.

GRADE 2

https://www.uaf.edu/museum/education/kids-families/hands-on-programs/virtualjuniorcurators/pdfs/Create-A-Model-Birch-Basket-Activity.pdf
https://emilyfabulous.com/dehydrated-strawberries/
https://emilyfabulous.com/dehydrated-strawberries/
https://www.firstnations.org/recipes/pemmican/
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Tell students that they are going to learn about storing foods. Tell them that indigenous peoples had 
many ways of storing food including sun-drying which is similar to dehydrating now, storing underground 
similar to a root cellar,     smoking foods,     using wood ash, pre-boiling and drying,     salting and drying, 
river soil and animal skin wrapping. You can show the students the videos linked above if you would like.

Talk about the importance of the Birch 
Tree.     You may choose to show this 
video based out of the Thunder Bay  
area about the Birch tree if you think 
your students would benefit. You as 
the educator would 
benefit from 
watching it.

     Make a birch bark basket to store foods or medicines 
in. Harvest Birch Bark off of fire wood or the ground. Do 
not harvest it from living trees. The bark is the coat for 
the tree in the winter, and harvesting it could harm the 
tree, which in turn can potentially harm other life that is 
sustained by the tree. If you do not have access to birch 
bark, you can do this with paper of your choice to mimic 

the process of making a basket. 

Explain to the students that a long time ago, 
birch baskets were used to help store food, 
sugar made from sap, medicine for the 
winter and other items. Birch bark has a lot 

of medicine in it, and helped keep the food 
safe due to it being naturally antibacterial*. 

(*Meaning, helps keep germs away.) These were 
great for storing dehydrated fruits and vegetables.

In Anishinaabemowin we say     wiigwaas for birch 
bark, and we say    wiigwaasmitig for birch tree,        
and    wiigwaasi-makak for birch basket (click the 
sound icon on the link to hear the pronunciation).

Option 1

OPTION 1:  DEHYDRATING FOOD

Using a dehydrator or oven, follow the recipe provided    here to dehydrate berries of your 
choice that do not have large pits in them. You may not have access to fresh land-picked 
berries, thus fresh store-bought would be fine. 

Explain to the students that we didn’t have dehydrators or ovens in the past, so we used the 
sun and air. This took a long time, but was a great way to save much-needed meat fruits and 
vegetables for the winter. 

Once students have finished the process, they 
may want to store some in a birch bark basket if 
they made one, a jar, or in a zip lock bag. 
They may want to eat some. 

Extended Activity: You may want to 
try something with a few more steps 
and make     Fruit Leather

https://www.youtube.com/watch?v=DN2cJdaAAd4
https://www.youtube.com/watch?v=EiMWLFI-yd0
https://www.youtube.com/watch?v=cARqaqynqpU
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.youtube.com/watch?v=mQE4g35nRRk&t=17s
https://www.uaf.edu/museum/education/kids-families/hands-on-programs/virtualjuniorcurators/pdfs/Create-A-Model-Birch-Basket-Activity.pdf
https://ojibwe.lib.umn.edu/main-entry/wiigwaasi-makak-ni
https://www.youtube.com/watch?v=847pFMzC088
https://ojibwe.lib.umn.edu/main-entry/wiigwaasi-makak-ni
https://emilyfabulous.com/dehydrated-strawberries/
https://www.theblackpeppercorn.com/how-to-make-fruit-leather/


50

Start by asking the students how many moons (or months) they think the winter lasts. 
Next, ask them where they might get food. Explain to the students that pemmican was a 
common food that was high in calories,    protein and vitamins using dehydrated foods. 
(You may wish to teach your students about calories, protein and vitamins, if you feel 
this would benefit your students.). This wasn’t the only food that Indigenous peoples 
from North America made, but it was a popular one that also became a big part of the 
Fur Trade. Tell them they will likely learn about that when they are in the higher grades. 

This food takes a lot of time to make, but you can survive off of just pemmican for a very 
long time if you had to. The winters can be very long, and cold weather means we need 
more calories for our bodies to stay warm. Pemmican also helped with this as it is super 
high in calories. 

Follow the recipe as it makes sense to do with your class. This will likely extend over a 
few days. You may wish to dehydrate the food items on your own, 
as a class, or try to purchase some. Also, note that you can 
substitute a variety of meats and fruits in    this recipe, but 
it is highly recommended to use fruits that are local to your 
area even if they are store-bought. For example: strawberries, 
blueberries, saskatoons and cranberries would be great, or any 
type of berry that is safe to eat and grows naturally in your area. 
Do not use fruit like mango, banana or orange as they are not local.

Once you have made your pemmican, feel free to store it in a zip-lock, 
birch basket, or jar. Keep it stored in a cool, dark place.

OPTION 2: MAKE PEMMICAN

https://www.youtube.com/watch?v=inEPlZZ_SfA
https://www.firstnations.org/recipes/pemmican/


51

Pull up the Interactive    13 Moons Map (provided earlier in the unit as well) and see if the 
students can drag the right circles representing the moons they have learned and foods 
that belong to each moon on the map. You may choose to have them do this on their 
own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in labelling their moon. Have the 
students tell the teacher why they named their moon what they did. Students should 
be able to tell the teacher (or label) what they saw, 
smelled, heard, etc., and explain the name they 
picked based on the natural environment. 

For Grade 1 and 2, in their journals, they can draw a 
picture to go with their name for the moon cycle and 
can try to label parts of their pictures to the best of 
their ability.

Balanced Meals. (B.2.2). 

Explain to the students that you need proteins and vitamins to live, air, fresh water 
and shelter. It is important to gain your vitamins, calories, proteins and minerals from 
balanced meals. What is a balanced meal? Balanced meals require protein such as meat, 
cheese, poultry, or plant-based proteins such as beans, nuts and legumes. We also need 
food from the fruit and vegetable group, and carbohydrates from whole grains such 
as bread, oats and pasta. Our body has another essential need and that is fresh water, 
which we need 5 glasses of a day (recommended for 4-8 year olds). You may wish to 
have the students complete    this lesson on TVO Kids. 

Analyzing Lunches
Examine    Canada’s Food Guide snapshot. Using Google or another search engine, pull 
up images of examples of balanced lunches. Have students identify the protein source, 
the fruit and vegetable source, and the grain source. Next, talk to students about Eating 
Patterns, and the importance of establishing balanced eating patterns. You may wish to 
have the students complete    this lesson on TVO Kids. 

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

GRADE 1

GRADE 2

Exit Activity

https://www.understandingourfoodsystems.com/onlinethr
https://tvolearn.com/pages/grade-1-science-and-technology-Global-Focus-learning-activity-2
https://food-guide.canada.ca/en/food-guide-snapshot/
https://tvolearn.com/pages/grade-1-science-and-technology-Global-Focus-learning-activity-2
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Atikomego-Giizis 
The Whitefish Moon
 
This lesson should start at the beginning of December. As 
there are not always 13 moons in a year that fit in with the 
Gregorian calendar, each area adds the 13th moon where it 
makes sense to add it. This may not align with the actual full 
moon. It is tricky to align the full moons with the Gregorian 
Calendar and the school calendar. This lesson will be short.

LESSON 1.5

Have students try and examine the moon if they can stay up late enough. Ensure that they do this with a 
parent or guardian. In the morning, ask the students to try and remember to look at the ground and the 
outside. They may notice thick frost, and maybe snow. 

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Freezing Moon. Each day, move the smaller marker around the smaller scutes along with 
the daily calendar routine with the Gregorian Calendar. 

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 
13 Moons Harvesting Map the Atikomego 
Giizis / Whitefish Moon is. If you would like, 
try and have the students pronounce it in 
Anishinaabemowin. (Pronounced a-tig-a-mig  
KEY-sis.|   Link)  What other foods do they see 
near that moon? Next, pull up the     Interactive 
13 Moons Map and see if the students can 
drag the right name of the moon to the correct 
circle, as well as the food sources available. 
Have them review the previous moons and 
foods as well. If you are going over the Ojibwe 
words, you may wish to review this as well.

Ask the students why they think it is called the 
Whitefish Moon and record their ideas.  Watch the 
video with Elder     Marcel Bananish Sr Traditional 
Harvesting 13 Moons video starting at 23:14-30:15 
minutes. This moon, all Mother Earth’s creatures, 
people included, should look at their harvest, 
and see that they only have what they need, 
and nothing more. The whitefish come up to the 
shallows and can be harvested at this time. 

ATIKOMEGO -  PRONOUNCED A-TIG-A-MIG

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://ojibwe.lib.umn.edu/main-entry/adikameg-na
https://www.understandingourfoodsystems.com/onlinethr
https://www.understandingourfoodsystems.com/onlinethr
https://youtu.be/2HQbhr5be7M?si=kPzE4z2WpNGXDotM&t=1378
https://youtu.be/2HQbhr5be7M?si=kPzE4z2WpNGXDotM&t=1378
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Optional Activity 3

Optional Extended Activity for Over-Harvesting

You may wish to invite an Elder or Knowledge Keeper for this. Walk through a nearby 
forest, or outside. Look at the ground, the trees, bush line, and examine all the things 
that other beings might eat. If you happen to see a rosehip, cranberry, mushroom or 
leaf, ask the students if you should pick it. Who might be eating these items as winter 
starts? Birds might be eating the berries; Moose and/or deer eat the twigs of certain 
bushes/trees/shrubs; Rabbits eat the various trees/shrubs. 

Talk to the students about how we must only harvest what we need and leave the rest 
for others. Others might include birds, animals, and insects. We must ensure balance. 
Ask the students how they might be able to help with balance. Listed below are some 
answer examples: 

Using    this link to an activity that shows the effects of over-harvesting. You 
will need to get small objects to represent the fish to help with the simulation. We 
recommend using coloured Lego pieces (4 different colours), small blocks, or coins 
rather than candy as mentioned in the activity. These items will be handled and can be 
re-used rather than using candy, a product that would not support the messaging of 
the 13 Moons calendar teachings.

•	 Don’t over harvest food (plant or animal)

•	 Learn how to store the foods we need 

•	 Don’t waste foods

•	 Share foods

•	 Leave enough food for others to eat 

GRADE 2

https://www.sciencejournalforkids.org/articles/lesson-ideas/overfishing-game-for-students/
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Alternatively, you may want to just    cook a squash and serve it alone.

You may also want to serve some pemmican if you have some made and stored, serve 
some applesauce as a dessert, and rosehip and or labrador tea if you have those stored, 
or know someone who has them stored. If you do not have any saved food, that is okay. 
A feast is optional, and you may only want to serve soup or stew. 

Exit Activity           Pull up the 
  
 Interactive 13 Moons Map (provided earlier in the unit as well) and see 

if the students can drag the right circles representing the moons they have learned and 
foods that belong to each moon to the map. You may choose to have them do this on their 
own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in 
labelling their moon. Have the students tell the teacher 
why they named their moon what they did. Students 
should be able to tell the teacher (or label) what they 
saw, smelled, heard, etc., and explain the name they 
picked based on the natural environment. 

For Grade 1 and 2, in their journals, they can draw a 
picture to go with their name for the moon cycle and 
can try to label parts of their pictures to the best of 
their ability.

•	    3 Sister Soup: This Recipe will take 45 
minutes of preparation and cooking.

•	     3 Sister Stew: This Recipe will 
will require more time. 

This month is the last month of Dagwaagan (Fall). We are now in the time of year where 
we may need to start eating our stored foods and finish the last of the harvesting and 
storing. 3 Sisters Squash Soup or Stew is a delicious food that warms the body up, is 
highly nutritious and part of the 3 Sisters harvest. Tell the students they will be learning 
more about the 3 Sisters during the full moon around the month of May. 

You may want to cook a stew or soup with your students and parents/guardians. The 
soup or stew will have all the protein, and nutrients you need, however serving with 
fresh smoked whitefish is a delicious addition that adds extra nutrients. You will need to 
reach out to local people in your area who smoke whitefish. If you cannot connect, you 
may need to purchase smoked fish from the store if you would like to include this. Invite 
parents/guardians to help with the cooking. Ensure there are no allergies to fish or any 
of the ingredients listed. 

Have the Grade 2 students analyze the foods available for the feast and group them 
according to proteins, fruit and vegetables, grains, and a mixed group (potentially a 
soup that has more than 1 food group).  

Optional Activity 4: Have a mini Fall Feast (optional)

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

GRADE 2

https://www.allrecipes.com/recipe/159433/baked-butternut-squash/
https://www.understandingourfoodsystems.com/onlinethr
https://food-guide.canada.ca/en/recipes/corn-bean-squash-soup-three-sister-s-soup/
https://artofnaturalliving.com/fall-casino-food-three-sisters-stew/
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Manidoo-Giizisoons
Little Spirit Moon
 
This lesson should be started a day or two before the full 
moon in December. It is ok if it starts the day of, or a day 
after, but should be as close to the full moon as possible. If 
the full moon falls over the holiday season, plan for the last 
week of school prior to students leaving. As school is usually 
extremely busy during this time, this unit will be based on 
quiet and tranquility.

LESSON 2.1

Have students try and watch for the full moon if they can stay up late enough. Ensure that they do this 
with a parent or guardian. The morning after the full moon, ask the students to try and remember to look 
at the ground and the outside. They may notice snow. How much snow? What does their breath look like? 
What do they hear, see, feel? Did they notice any Northern Lights?

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Little Spirit Moon. Each day, move the smaller marker around the smaller scutes along 
with the daily calendar routine with the Gregorian Calendar.

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map Manidoo Giizisoons the 
Little Spirit Moon is. If you would like, try and have the students pronounce it in Anishinaabemowin. 
(Pronounced Ma-ni-doons KEY-sis-oonz.|   Link)  What other foods do they see near that moon? Next, pull 
up the     Interactive 13 Moons Map  and see if the students can drag the right name of the moon to the 
correct circle, as well as the food sources available. Have them review the previous moons and foods as 
well. If you are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Little Spirit Moon? Ask them if they know what is 
happening to Mother Earth at that time, and how they think this might affect Mother Earth.  
Watch the video with Elder    Marcel Bananish Sr Traditional Harvesting 13 Moons video  
starting at 24:40-30:16 minutes. 

MANIDOO -  PRONOUNCED MA-NI-DOONS

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.youtube.com/watch?v=sEXqPjmNesU
https://www.understandingourfoodsystems.com/onlinethr
https://www.youtube.com/watch?v=2HQbhr5be7M&t=7s
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This time of year is a time for families to sit together, share stories and legends, learn 
from them, and enjoy each other’s company. This time of year, as we are so close to the 
solstice, the nights are very long and the days are very short. It is a good time of year to 
be together, share, and visit. As a class, either sit together in a circle or consider sitting 
outside if the weather is not too cold and you have access to a sheltered area, and tell 
them some Anishinaabe stories. 

It is highly recommended to connect with a local First Nation community in your area 
to see if there are local stories to share with students. Two local stories that have been 
orally passed down from the Nipigon area can be found     HERE and you can find a few 
more by Josie    HERE. These stories have been shared by Josie Cormier, an Anishinaabe 
author and member of Red Rock Indian Band. The two stories she shares are “The 
Little People of Doghead Mountain” and “The Crying Women of Manitou Falls”. If the 
educator’s using this unit are from or near the Nipigon area, try to connect with Josie, or 
other local, respected Anishinaabe storytellers like Ron Kanutski.

	 Explain to the students that stories were used to learn from and pass on 
information. There are pieces of history in each story, and these stories often tie into the 
land, respect for the land and the Spirit World. Stories can also help us learn new things 
like respecting each other, respect for other beings, how to live in balance, consequences 
to actions, and many more things. The sharing of stories in Anishinaabe culture is more 
than entertainment. 

Ask the students the following questions: 

This moon is considered the leap-year moon. Every 2-4 years, we have an extra full moon, and this 
is considered the leap-year moon. Different communities will have the leap year moon at different 
times. This moon is a time of self-reflection, sharing stories and legends, time with family and 
friends, and being calm. 

This time of year also brings the Winter Solstice. This is the time of year we have the longest night 
and the shortest day of the year. After the solstice, the days begin to get longer again, and the 
nights begin to get shorter. This also marks the first official day of winter. In Anishinaabemowin, 
winter is    Biboon.

Optional Activity 3

•	 What was the main idea of these stories? What can be learned from them? 

•	 Why would it be important to share the stories?

•	 Feel free to generate your own questions for students.

https://northernontario.travel/superior-country/anishinaabe-legends-northern-ontario-indigenous-lore
https://northernontario.travel/superior-country/anishinaabe-stories-northern-ontario-indigenous-lore
https://www.youtube.com/watch?v=G-hrFQDjtD0
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Pull up the     Interactive 13 Moons Map (provided earlier in the unit as well) and see if 
the students can drag the right circles representing the moons they have learned and 
foods that belong to each moon to the map. You may choose to have them do this on 
their own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in labelling their moon. Have the 
students tell the teacher why they named their moon what they did. Students should 
be able to tell the teacher (or label) what they saw, smelled, heard, etc., and explain the 
name they picked based on the natural environment. 

For Grade 1 and 2, in their journals, they can draw a picture to go with their name for the 
moon cycle and can try to label parts of their pictures to the best of their ability.

Exit Activity

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr
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Gichimandoo-Giizis
The Big Spirit Moon
 
This lesson should be started a couple days before  
the full moon in January as possible. 

LESSON 2.2

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that they do 
this with a parent or guardian. The morning after the full moon, ask the students to try and remember to 
look at the ground and the outside. They may notice snow. How much snow? What does their breath look 
like? What do they hear, see, feel? Did they notice any Northern Lights?

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Big Spirit Moon. Each day, move the smaller marker around the smaller scutes along with 
the daily calendar routine with the Gregorian Calendar.

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Big Spirit Moon is. The 
word in Ojibwe is Gichimandoo-Giizis. If you would like, try and have the students pronounce it in 
Anishinaabemowin. (Pronounced Gih-chi Man-doo KEY-sis.)  What other foods do they see near that 
moon? Next, pull up the    Interactive 13 Moons Map and see if the students can drag the right name 
of the moon to the correct circle, as well as the food sources available. Have them review the previous 
moons and foods as well. If you are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Big Spirit Moon? Ask them if they know what is happening 
to Mother Earth at that time, and how they think this might affect Mother Earth. Watch the video  
with     Elder Gene Nowegejick Traditional Harvesting 13 Moons video starting at 5:15-7:05 minutes. 

Talk to the students about what Elder Gene has shared and recap with the following. This moon is 
considered a moon to come together, feast and share food. People gathered and shared their food 
with each other from the harvests saved, and perhaps food they had gathered on the trap line. The 
Anishinaabe peoples remember and reflect on the bear (Mahkwa in Ojibwe), who is hibernating. The 
Mother Bears are getting ready to have their babies while they sleep. After the full moon, there is usually 
a time when the weather warms up for a couple of weeks between this moon and the next full moon. It is 
during this warm time that the Mother Bear will have her cubs.

GICHIMANDOO -  PRONOUNCED GIH-CHI MAN-DOO

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/onlinethr
http://Elder Gene Nowegejick Traditional Harvesting 13 Moons


59

Who is awake and wandering around? Take the students outside. Ideally after a fresh 
snowfall. Teachers should bring an iPad or some sort of device to take pictures. Take 
students into a forested area if available, or to where students might find different sets 
of animal tracks. As students find the tracks, have the teacher take a picture of the sets 
of tracks. Have the students put their hand beside the print so that they can compare the 
size of the track to their hands. You may also choose to bring a loonie, or something of a 
constant size instead of their hand to place next to the track to gauge size in the photos.

Ask them if they notice anything else. Pieces of seeds? Are the tracks going from tree to 
tree? Under things? Suddenly disappear into a hole in the snow? Or perhaps like a bird 
they just end and disappear like they flew off? Are there other prints in the snow around 
it? You may need to take more pictures to help them remember some of these clues and 
discoveries. 

When students come in, upload the pictures to a device so you can bring the photos 
up on a Smart Board. If this is not possible, you may need to have the photos printed 
and place the photos where the students can see them. You may consider putting them 
around the room so students can walk around. 

Have students examine each picture and talk about what they remember about the 
prints. Were there others? Did they disappear? Jump around? 

Ask them the following questions about each photo:

Optional Activity 3

•	 Is it round or elongated?

•	 How many toes do you see?

•	 Can you see evidence of claws?

•	 How big is it?
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Based on their responses, ask them if they can guess what kind of animal it is. 
What clues or evidence did they gather to guess that animal? If students have other 
ideas, ask them to see if they can discuss the attributes and reasons why they think it is 
the print they think it is. Using this    LINK, this    LINK or this    LINK, 
see if students are able to guess what kind of bird or animal it is. 

Common animals you might see signs of this time of year are:

Animal Identification
Using the    Mammal Identification and Tracking Guide, work with students on how they 
might be able to identify more animal traits. The guide talks about omnivores, herbivores 
and carnivores. Have students compile data (bar graphs, Venn diagrams, or pictographs) 
with how many omnivores, herbivores and carnivores they have found evidence of. 
They may use other ways of researching other than footprints. They may choose to look 
for scat, food signs (shells, chewed branches), perhaps finding a small den, or the scent 
of the stronger-scented animals based on the information provided, and additional 
information for students who may be able to research other animals in the area. 

•	 Rabbit, in anishinaabemowin Waapooz  
(pronounced Wah-pooz |    Link)

•	 Moose, in anishinaabemowin Moonz  
(pronounced Moonz |    Link)

•	 Mouse, in anishinaabemowin Waawaabiganoonjiinz  
(pronounced wah-wah-bi-ga-non-gee|    Link)

•	 Lynx, in anishinaabemowin Bizhiw  
(pronounced Bih-zhew|    Link)

•	 Deer, in anishinaabemowin Waawaashkeshi  
(pronounced Wah-wash-kay-shi|    Link)

•	 Birds, here is a link to many types of birds and their  
Anishinaabemowin names.|    Link)

•	 Wolf, in anishinaabemowin Ma’iingan (pronounced Mah-eeng-gun|    Link)

Optional Extended Activity

https://www.facebook.com/BancroftHaliburtonOWA/photos/a.153258002081452/1158994161507826/
https://www.mass.gov/news/get-to-know-animal-tracks
https://www.almanac.com/content/animal-track-identification
https://assets.ctfassets.net/e09p19lzfrfe/b94dcMNJz7N1UhuAFh1AQ/ca634b57b16f60f7eaf1e55642267b5a/Mammal-Identification-and-Tracking-Guide.pdf
https://www.youtube.com/watch?v=MMxu7rkfu-Y
https://www.youtube.com/watch?v=2Quvqu-Vnl0
https://ojibwe.lib.umn.edu/main-entry/waawaabiganoojiinh-na
https://ojibwe.lib.umn.edu/main-entry/bizhiw-na
https://ojibwe.lib.umn.edu/main-entry/waawaashkeshi-na
https://ojibwe.lib.umn.edu/category/dictionary/birds
https://ojibwe.lib.umn.edu/main-entry/ma-iingan-na
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If you would like to bring music in, here are two  
options to consider.

1.	     The Spirit Bear Song. Please connect 
with someone who is familiar with the 
song to help lead the students if you 
are not familiar with or comfortable 
with leading it. Link the song to the 
learning that Mother Bear is preparing 
to have her cubs during this time.

2.	      Stories in the Snow (Non-
Indigenous). If you would like to sing 
a song that is about the stories left 
behind in the snow, here is an option. 

Optional Music Extension

Way ya way ya ho

Way ya way ya ho

Yah, way,yah way ho

Way ya way ya ho

Way ya way ya ho

Yah,way,yah way ho

Yah way yah way, ho

Yah way yah way

Yah way, yah way ho

Yah way yah way

Manito Mahkwa

Gaa-bii-na-gozit

Manito Mahkwa

Bii-sha-way-mi-nish-shi-naam

Spirit Bear Song

Pull up the    Interactive 13 Moons Map (provided earlier in the unit as well) and see if the 
students can drag the right circles representing the moons they have learned and foods 
that belong to each moon to the map. You may choose to have them do this on their 
own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in labelling their moon. Have the 
students tell the teacher why they named their moon what they did. Students should 
be able to tell the teacher (or label) what they saw, 
smelled, heard, etc., and explain the name they 
picked based on the natural environment. 

For Grade 1 and 2, in their journals, they can draw 
a picture to go with their name for the moon cycle 
and can try to label parts of their pictures to the 
best of their ability.

Exit Activity

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

https://www.youtube.com/watch?v=AtGnf63-yng
https://www.youtube.com/watch?v=bKXsjN6cwY8
https://www.youtube.com/watch?v=bKXsjN6cwY8
https://www.understandingourfoodsystems.com/onlinethr
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Namebin-Giizis
The Sucker Fish Moon
 
This lesson should be started a couple days  
before the next full moon. 

LESSON 2.3

Have students try and watch for the full moon if they can stay up late enough. Ensure that they do this 
with a parent or guardian. The morning after the full moon, ask the students to try and remember to look 
at the ground and the outside. They may notice snow. How much snow? What does their breath look like? 
What do they hear, see, feel? Did they notice any Northern Lights? How long does it take before the sun 
goes up? Does anyone notice when the sun goes down? Have the students noticed the days are starting 
to get a little longer?

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Sucker Fish Moon. Each day, move the smaller marker around the smaller scutes along 
with the daily calendar routine with the Gregorian Calendar.

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Sucker Fish Moon is. 
The word in Ojibwe is Namebin-Giizis. If you would like, try and have the students pronounce it in 
Anishinaabemowin.  (Pronounced Na-MAY-bin KEY-sis.|   Link)  What other foods do they see near that 
moon? Next, pull up the    Interactive 13 Moons Map and see if the students can drag the right name 
of the moon to the correct circle, as well as the food sources available. Have them review the previous 
moons and foods as well. If you are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Sucker Fish Moon? Ask them if they know what is 
happening to Mother Earth at that time, and how they think this might affect Mother Earth. Watch the 
video with     Elder Gene Nowegejick Traditional Harvesting 13 Moons video starting at 7:05-7:30 minutes. 
Another video that you may want to watch that tells the story of how Sucker Fish fed the Anishinaabe 
people when they were in need can be found    HERE.  
 
February is a time when we really need to use what we harvested and saved for the winter months. 
Hunting becomes difficult as it is very cold, and the animals do not move around as much due to the 
large amounts of snow and the cold. Ask the students if they know anyone who traps in the winter. 
What kinds of animals can be trapped or hunted? (Beaver, martin, rabbit are some examples). The 
Anishinaabe also net fish under the ice. Sucker Fish come up to the surface of the ice and in some 
places, are the main source of fish.

NAMEBIN -  PRONOUNCED NA-MAY-BIN

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://ojibwe.lib.umn.edu/main-entry/namebin-na
https://www.understandingourfoodsystems.com/onlinethr
http://Elder Gene Nowegejick Traditional Harvesting 13 Moons
https://www.youtube.com/watch?v=PL1IvcB4YAc
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In the last lesson, students had the opportunity to identify prints in the snow. Bring the 
students out again, and this time, see if they can find stories in the snow. For example, 
students might find a pile of seeds with lots of tracks of a squirrel around. Their story 
might be about a family of squirrels having a family meal together. Sometimes we find 
actions in the footprints, maybe a pile of feathers, and potentially spots of blood. Was 
the story that one animal may be hunting another animal? 

    Here is a link to a video of a bird wing print and tracks leading either to or away from 
the wings. Maybe a partridge was resting there under the snow, woke up, pulled himself 
out, and then walked away? Maybe a hawk came down and caught a mouse? Ask the 
students what they think happened. Have students share their ideas about what they 
think happened.

Many families go ice fishing during this time. Have students share 
stories they may have about ice fishing. What was the process? 
What happens when they catch a fish? How do they know? Many 
students will likely have stories of drilling holes, setting a line with 
a hook, maybe some bait, and watching for fish to tug on the 
line, or maybe set off a little bell. Explain to the students that 
in Anishinaabe culture, netting is a practice of catching fish in 

the winter.       Watch this VIDEO that is all in Ojibwe showing how 
netting is done. Have the students watch and see if they can 

“interpret” what is being said by watching the video. 
Pause the video from time to time to see if students 
can share their interpretations. You may also want to 

share     THIS VIDEO of fish netting. 

If your students can sit through a longer video, or you 
as a teacher want more information to share with your 
students, here is a longer video that provides more 
information. It is more geared for older students.    This 
is from the Cree nation, but very informative. 

Optional Activity 3: Stories in the Snow

Optional Activity 4: Fishing

https://www.facebook.com/shysmusic/videos/1330137877530464
https://www.youtube.com/watch?v=fqpaGHVxO-8
https://www.youtube.com/watch?v=hhX-oBOvPdI&t=25s
https://www.youtube.com/watch?v=zjSioI7YHc0
https://www.youtube.com/watch?v=zjSioI7YHc0
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Connect with a local Knowledge Keeper that has a trapline. If there is the possibility to 
go on the trapline to have students explore, this would be a wonderful opportunity. You 
can also    view this video to learn about where and how to set snares. If you live near a 
forest, have the Knowledge Keeper bring the students out to see if you can find a “Rabbit 
highway/Trail” in the snow. This is a well-traveled path made by rabbits. Don’t set snares 
if you are not prepared to check the snares regularly and know how to prepare and use 
the rabbit for food. 

With the students and Knowledge Keeper, walk an area and see if students can find 
suitable spots to set rabbit snares. This does not mean they have to set snares, or should 
set snares, it is just to see if they can find suitable spots. If a Knowledge Keeper offers a 
rabbit to cook, have students     watch this video that is all in Ojibwe and see if they are 
able to interpret steps and construct a recipe with you writing down the directions for 
them. (You can do this with or without actually having a rabbit, or making the stew as 
just a retelling activity, and developing the ability to construct giving a procedure.) 

Here is a     link to a recipe to follow for making Rabbit Stew if you would like to try it.

If you would like to bring music in, 
here is an option to consider. 

     Migizi Honor Song: (The Eagle 
Song). Please connect with someone 
who is familiar with the song to 
help lead the students if you are not 
familiar with or comfortable  
with leading it. 

Optional Activity 5: Snaring for Rabbits

Optional Music Extension Migizi Honor Song
(The Eagle Song).

Chorus
Way yaa hay, way yaa hay, way yaa hay, way yaa hay 
Way yaa hay, way yaa hay, way yaa hay, way yaa hay 
Way yaa hay, way yaa hay, way yaa hay, way yaa hay 
Way yaa hay, way yaa hay, way yaa hay, way yaa hay 

Migizi Ni-gii-noon-da-waa (I heard the Eagle) 
Migizi Ni-gii-noon-da-waa Ni-gii-noon-da-waa 
Ni-gii-noon-da-waa 
Migizi Ni-gii-noon-da-waa (Chorus)

Migizi Ni-Gii-Waab-a-maa (I saw the Eagle) 
Migizi Ni-Gii-Waab-a-maa 

Ni-gii-waab-a-maa 
Ni-gii-waab-a-maa 
Migiizii Ni-gii waab-maa (Chorus) 

Migiizi niga-noona 
(I talked to the Eagle) 
Migiizi niga-noona
 Niga noona Niga noona Migiizi niga noona
 (Chorus) 

Migiizi ni wii jii waa 
( I fly with the Eagle) 
Migiizi ni wii jii waa 
Ni wii jii waa Ni wii jii waa Migiizi nii wii jii waa

https://www.youtube.com/watch?v=v63ljquVG74
https://www.youtube.com/watch?v=Pjdf3gNabK8
https://www.anishinaabe.ca/easter-rabbit-stew-with-dumplings/
https://www.youtube.com/watch?v=r8i2LjEVu8Y
https://www.youtube.com/watch?v=r8i2LjEVu8Y
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Pull up the    Interactive 13 Moons Map (provided earlier in the unit as well) and see if the 
students can drag the right circles representing the moons they have learned and foods 
that belong to each moon to the map. You may choose to have them do this on their own 
tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the students 
go outside, walk around, use their various senses, and think about what they might name 
the full moon. In their journals, they are to draw a picture of their moon and label it if they 
are able. Teachers may need to assist in labelling their moon. Have the students tell the 
teacher why they named their moon what they did. Students should be able to tell the 
teacher (or label) what they saw, smelled, heard, etc., and explain the name they picked 
based on the natural environment. 

For Grade 1 and 2, in their journals, they can 
draw a picture to go with their name for the 
moon cycle and can try to label parts of their 
pictures to the best of their ability.

Exit Activity

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using      THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr
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Onaabani-Giizis 
The Snow Crust Moon
 
This lesson should be started a couple  
days before the next full moon. 

 

LESSON 2.4

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that they do 
this with a parent or guardian. The morning after the full moon, ask the students to try and remember to 
look at the ground and the outside. They may notice snow. How much snow? What does their breath look 
like? What do they hear, see, feel? Did they notice any Northern Lights? How does the snow feel in the 
morning? At night? In the afternoon? Can you walk on it? If yes, what times of day? How long does it take 
before the sun goes up? Does anyone notice when the sun goes down? Have the students noticed the 
days are starting to get a little longer?

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Snow Crust Moon. Each day, move the smaller marker around the smaller scutes along 
with the daily calendar routine with the Gregorian Calendar.

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Snow Crust Moon is. 
The word in Ojibwe is Onaabani-Giizis. If you would like, try and have the students pronounce it in 
Anishinaabemowin. (Pronounced O-NAA-bi-NEE KEY-sis.|   Link)  What other foods do they see near that 
moon? Next, pull up the    Interactive 13 Moons Map and see if the students can drag the right name 
of the moon to the correct circle, as well as the food sources available. Have them review the previous 
moons and foods as well. If you are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Snow Crust Moon? Ask them if they know what is 
happening to Mother Earth at that time, and how they think this might affect Mother Earth. Watch the 
video with     Elder Gene Nowegejick Traditional Harvesting 13 Moons video starting at 7:33-9:50 minutes. 

March is a time when we need to continue to use what we harvested and saved for the winter months. 
Hunting becomes less difficult as the crust on the snow allows us to walk around more easily. We can 
continue to trap and snare animals such as muskrat, marten, mink and rabbit. We can also continue to 
ice fish as Sucker Fish still readily offers himself under the ice. We can hunt for moose and deer if you are 
someone who has indigenous rights to hunt during this time. The moose and deer can not move around 
as the snow crust cuts their shins. Ask the students if they know anyone who traps in the winter. What 
kinds of animals can be trapped or hunted? (Beaver, martin, rabbit are some examples).

Note, that Activity 3 (Grade 2 extended activity) in this lesson can 
be started at the start of March if the class is hoping to learn and 
participate in the game of Snow Snake.

ONAABANI -  PRONOUNCED O-NAA-BI-NEE

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.youtube.com/watch?v=VmGepDWUh2U
https://www.understandingourfoodsystems.com/onlinethr
https://youtu.be/2HQbhr5be7M?si=CXV96uHG96LTmfTT&t=453
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This activity is a repeat from the fall equinox. To help 
your child understand how the tilt of the Earth affects 
seasons, try this simple yoga exercise using mountain 
pose and crescent moon pose. You can do this inside 
or outside.

•	 Choose an object to represent the sun, like a lamp or the 
actual sun if you can see it. If it is safe, you can turn the lights 

out and have just the lamp on for a stronger light effect.

•	 Put your arms over your head and lean to the side toward the 
sun in crescent moon pose. This is like summer, when the Northern 

Hemisphere tilts toward the sun and creates warmer weather. Ask 
students how much of their body (or what parts of their body) have 

“sun” on it. 

•	 Now stand up tall leaving your arms over your head in mountain pose. 
This is like spring, when the sunlight hits the earth more equally and 

results in milder weather. Ask students how much of their body (or what 
parts of their body) have “sun” on it. Ask them if it is more or less sun than 
the “winter” pose.

•	 Keeping your arms up, lean your body in crescent moon pose in the 
other direction towards the sun. This is like summer, when the Northern 
Hemisphere tilts towards the sun and results in warmer weather. Ask 
students how much of their body (or what parts of their body) have “sun” 
on it. Ask them if it is more or less sun than the “spring” pose.

•	 Finally, stand tall and return to mountain pose. This is like spring, when the 
sunlight once again hits the earth more equally and provides milder weather. 

Ask students how much of their body (or what parts of their body) have “sun” on it. Ask 
them if it is more or less sun than the “winter” pose.

Optional Activity 3: Equinox Yoga Learning Activity

Explain to the students that March or around the Snow Crust moon is when we have 
the spring equinox. The days and nights are equal in length, and the days will now 
start to get longer.
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Optional Activity 3: Seeing Mother Earth’s Tilt

Have students sit in a circle with a lamp in the middle of the circle and turn it on. Turn off 
the lights in the classroom so the only light is the lamp in the middle, but only if this is safe 
for your class. Take the globe and put it on the inner edge of the circle so students can see 
it. Show them where they live on the globe, which is likely around or close to Lake Superior. 
Show them where the equator is. Move the globe around the circle and pause from time 
to time so the students can see how much sun is on their part of the world where they live. 
Explain that the more sun they have, the warmer it is, and the less sun, the cooler it is. 

Ask the students what time of year they think it is when they have the most sun and why? Ask 
the students what they think happens at the equinox? Or why it’s called the equinox. Explain 
that it is equal day and night at that time. During the fall equinox, we have to make sure we 
have all that we need for harvest, as Mother Earth is waking up from a deep sleep. Explain 
that she is preparing for a busy few months providing food for everyone. The snow will leave 
soon and the days will get longer, and the sun, Mother Earth’s eyes, will watch over us longer 
each day, providing warmth to the land, letting all life know it is time to restart the year of 
growth, harvest and prosperity.

Materials:
•	 Lamp •	 A globe on a stand that has the tilt in it

Optional Grade 1 (And Grade 2) Extended Activity 

As the seasons change, we change with it. How are we adapting to the changing season? 
Explain to the students that the spring equinox is considered the first day of spring. What 
are we wearing that is different from the winter? Are your foods different? Are you shoes 
different? What kinds of sports and activities can you play now (eg. walking on snow, or 
puddles)? What kind of sports and activities are not the best to play right now? You may 
ask the students to create a Venn Diagram for this: Winter activities, Spring activities, and 
activities for both. 
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Optional Extended Activity

Snow Snake, and in summer, Lacrosse, would give hunters practice in strength, agility, 
endurance, and aim, all while having fun. 

If the teacher felt comfortable, they can learn the history, and how to play    HERE. If 
students are able to create their own track after learning about the game, and they are 
not able to get a Snow Snake stick, take students on a hike through a bush or forest if 
one is available to select their own sticks based on the criteria of what makes a good 
Snow Snake stick based on the above link. Note, that some places play with a wide track, 
while traditionally it was a narrow track. Links have been included to show both.

Students may want to create a tournament that may include other grades as well. This 
sport/activity would be a great opportunity for the class to partner with an older class. 
This is a great activity to hold just before March Break if timing works out. More links to 
learn about Snow Snake playing, history and preparing can be found with the following 
links: 

	 Episode 109: Snow Snake 

	 Snow Snake in Oneida 

	 Snow Snake: Ancient Indigenous Winter Sport

	 Snow Snake Winter Game

If the class chooses to move forward with this game, please ensure there are safety 
discussions. The Snakes are for throwing down the track, not at each other. They are not 
swords, and we cannot use them for anything but what they are intended for. We stay 
behind the throwing area, and we support all players equally.

Have the students be part of the grade 1 activity above. Ask students if they hunt, 
or know someone who hunts/gathers wild game. How do they hunt (ex. bow, traps, 
gun)? What do they hunt for? In Indigenous cultures, games were often played to help 
develop skills in hunting. One game that became popular and originated with the 
Haudenosaunee (Iroquois) tribe was Snow Snake. This game could be played during the 
winter months, but most popular as the sun started to shine longer around the Spring 
Solstice, or before. The snow crust made a perfect track for Snow Snake. Games such as 

*May include Grade 1 if students are capable

GRADE 2

https://ldfwintergames.wordpress.com/2016/09/13/gooniikaa-ginebig-ataadiiwin/
https://www.youtube.com/watch?v=YPDKfXjUinY
https://www.youtube.com/watch?v=rfn5LE88JPc
https://www.youtube.com/watch?v=CJlMn-qGd2M
https://www.youtube.com/watch?v=piQx9v1gVMY&t=57s
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This activity is a data tracking activity. Bring students out in the morning at the beginning 
of the school day to walk on the snow, around lunch time, and just before they go 
home. Have them see if the snow changes, and how it changes. Have them discuss and 
record if they can, how the snow changes. You can use the following     Snow Walking 
Tracking sheet if you would like, of find your own way of tracking. The students can 
track independently or as a class activity. If they are doing this independently, be sure 
to collect the sheets for them. It would be best to track a few days if you are able. You 
might ask students on Mondays if they had the chance to play outside on the weekend 
and if they noticed the different snow crusts? Feel free to encourage them to do this 
on the weekends, but it isn’t mandatory. If you are using the tracking sheet, be sure to 
have them colour the right box for the day. You may need to introduce the concept of 
columns and rows.     Here is a video if you may share with students to help teach this 
concept. 

After you have been able to track a few days (it’s ok if you can’t do 10 days!), ask the 
students if they can see any patterns? Depending on the weather and the year, how 
many days you tracked, and over how much time you tracked this may vary. If you track 
10 random days over the course of the month, you will find very different findings from 
Day 1 until the last day. 

Optional Activity 4: Walking on the Snow

•	 Snow Snake

•	 Lacrosse

•	 Snow Shoes

•	 Corn

•	 Petroleum Jelly

•	 Land-based natural 
medicines

•	 Canoes

•	 3 Sisters Garden

•	 Wild Rice

•	 Snow goggles

•	 Chewing Gum

•	 Toboggan

•	 Kayak

•	 Much more

Have students work independently or in small groups, select one of the inventions 
above, and research it with support from the teacher. Teachers are to help provide 
books, Knowledge Keepers from the local area as they are able to help, simple online 
research techniques. 

Optional Grade 2 Extended Activity

In the previous activity, we learned about Snow Snake, which is an invention of 
Indigenous peoples. Indigenous peoples in Canada have many other contributions and 
inventions that we still use today in sports and other areas as well. Some examples are: 

Contributions of Indigenous Peoples

GRADE 2

https://www.youtube.com/watch?v=rnr6jhGrbsM
https://www.youtube.com/watch?v=rnr6jhGrbsM
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Ask students the following questions:

Record the student responses. If they were not able to indicate that the cold nights froze the snow 
after the warm sun melted the top of it the day before, ensure that they know this. Feel free to keep 
tracking the snow crust. If you wanted to extend it, you can track the more precise times of day that 
the snow becomes too soft to walk on and see if this creates a pattern as well.

Why did they think the crust of the 
snow was different between the 
morning and the late afternoon? 

How many squares 
were coloured 

Green? Yellow? Red? 

How else did the 
snow change?

What colour were 
most mornings? 

Lunches?  
End of day?

Were there any patterns that they could see? 
(Again, depending on the year and other factors, 

they may see that the mornings were often 
Green, and end of day often Yellow or Red) 

What do you think will happen if we 
keep tracking for another 10 days?  
(or how many you wish to track).  

Why do you think this? 

Pull up the    Interactive 13 Moons Map (provided earlier in the unit as well) and see if the 
students can drag the right circles representing the moons they have learned and foods 
that belong to each moon to the map. You may choose to have them do this on their 
own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in labelling their moon.  
Have the students tell the teacher why they named 
their moon what they did. Students should be able 
to tell the teacher (or label) what they saw, smelled, 
heard, etc., and explain the name they picked based 
on the natural environment.

Exit Activity

https://www.understandingourfoodsystems.com/onlinethr


72

You may wish to plan a small birthday party 
for your students as one party as you all have 
made it to the end of the winter. If you would 
like to learn how to sing happy birthday, you 
can use    this video.

12 disabiboone (di-sa-bi-bo-nay). If you would 
like to teach your students how to count from 
1 to 12 in Anishinaabemowin, you can    use 
this video for support if you don’t have a 
Native Language teacher in your school. 

Culminating the 
Winter Months 
(This lesson is Optional) 
 
This lesson should be started a couple 
days before the next full moon. 

 

LESSON 2.5

Review the months Little Spirit Moon, Big 
Spirit Moon, Sucker Fish Moon and Snow 
Crust Moon. These moons represent a 
time when the spring, summer and fall 
preparations were needed to survive 
these months. It also represents a time 
when families would need to be gathered 
together, share stories, sing together, eat 
together, and rest alongside Mother Earth. 

Mino-dibishkam noongom,Mino-dibishkam noongom,Mino-dibishkam (birthday person’s name)!Mino-dibishkam noongom!
(Happy Birthday! EnglishHappy birthday to you today,Happy birthday to you today,Happy birthday (birthday person’s name)!Happy birthday to you today!)

Ask the students what their favourite 
learning was over the last 4 moons 
and why? Was it the stories? Which 
story? Was it a song? Which song?  
Was it tracking animals or snow 
crust? Why did that interest them? 
What was their biggest learning? 
There is no right or wrong 
answer. Explain that with in 
Anishinaabe culture, before 
Settlers came, when we 
came out of winter, we 
would then acknowledge 
our birthdays, as we had 
come through another 
winter. It was the getting 
through winter that 
determined how old we 
were. If you were 12 years 
old, you would say you made 
it through 12 winters, instead 
of saying 12 years old.  

https://www.youtube.com/watch?v=x248VvPCyP4
https://www.youtube.com/watch?v=vGA8y5YxxE0
https://www.youtube.com/watch?v=vGA8y5YxxE0
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You may also want to encourage your students to say how many winters they lived 
through using the learning from the counting. You would say the number first followed by 
Disabibonne. Eg: Naanan(5) disabiboone.

You may wish to have a class birthday party. It’s important to note that traditionally, 
Anishinaabe birthdays were seen as celebrations of giving, not receiving. This means that 
we didn’t expect gifts for our birthday, but would give gifts to those who came 
to thank them for coming. 

Can your students think of 
something they can bring to 
the class to share? Maybe 
a new game they learned? 
Stories? A song? Gifts do not 
need to be physical gifts. A thank 
you to their classmates for the gifts 
and talents they bring to the class?
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Iskigamizige-Giizis 
Sugar Bushing Moon
 
This lesson should be started a couple days  
before the next full moon. 

 

LESSON 3.1

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Sugar Bushing Moon is. 
The word in Ojibwe is Iskigamizige-Giizis. If you would like, try and have the students pronounce it in 
Anishinaabemowin. (Pronounced Ihs-kih-gah-mih-zih-gay KEY-sis.|   Link)  What other foods do they see near 
that moon? Next, pull up the    Interactive 13 Moons Map and see if the students can drag the right name of 
the moon to the correct circle, as well as the food sources available. Have them review the previous moons 
and foods as well. If you are going over the Ojibwe words, you may wish to review  
this as well.  

Ask the students why they think it is called the Snow Crust Moon? Ask them if they know what is happening 
to Mother Earth at that time, and how they think this might affect Mother Earth. Watch the video  
with    Elder Gene Nowegejick Traditional Harvesting 13 Moons video starting at 9:50 - 12:30 minutes. 

April, or the Sugar Bushing Moon, is a time when life wakes up and returns. Ducks and Geese return, and the 
buds on the trees begin to swell. As the Gregorian (standard) calendar doesn’t always line up with Nature, 
one can’t expect to be in this phase. The first day of Spring in the Gregorian Calendar is April 22. There may 
or may not be snow at this time. It varies from year to year. The word Spring in Anishinaabemowin is Ziigwan 
pronounced    zee-gwan. 

Take a picture each day at the same time same location. Track the snow melting by inserting pictures into the 
document provided or your own way of tracking. Also, add the temperature and weather for each day. Have 
students examine the relationship each day between temperature, sunshine/overcast and snow melting

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that they do 
this with a parent or guardian. The morning after the full moon, ask the students to try and remember 
to look at the ground and the outside. They may notice snow. How much snow is left? What does their 
breath look like? What do they hear, see, feel? How does the snow feel in the morning? At night? In the 
afternoon? Can you walk on it? If yes, what times of day? How long does it take before the sun goes up? 
Does anyone notice when the sun goes down? Have the students noticed the days are starting to get a 
little longer?

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Sugar Bushing Moon. Each day, move the smaller marker around the smaller scutes along 
with the daily calendar routine with the Gregorian Calendar.

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ISKIGAMIZIGE -  PRONOUNCED IHS-KIH-GAH-MIH-ZIH-GAY

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.youtube.com/watch?v=9QsZSqhApdo
https://www.understandingourfoodsystems.com/onlinethr
https://youtu.be/2HQbhr5be7M?si=CXV96uHG96LTmfTT&t=453
https://www.youtube.com/watch?v=6rO1I1NeSSA
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    Here is a video for your students to watch tapping and collecting maple syrup. 
Understanding that many northern towns do not have maple trees, you would remind 
the students that you can do this with birch trees. It is recommended to show this video 
of sap whether or not you are collecting sap. There is no video to go with this, but here 
is a     link to the traditional way of making syrup that you may want to discuss with your 
class prior to the use of buckets and pans. 

Optional Activity 3: Sap Collecting

What was the first step? 
 (some may have caught it: offering 
Asemaa or tobacco is the first step)

What do you think 
the words they  

are using mean?

Why do  
you think 

that? 

What do you 
think the sap 

taste like?

Can you 
remember  
the steps? 

Watch the video above, and ask the students the following questions:

Have the class see if they could come up with the procedure of collecting sap. Make the directions in 
a list to post. You may want to use pictures if that is easier for them. 

It is important for this activity to find someone who holds this important knowledge. Reach to local 
First Nation communities to see if there are Knowledge Keepers who can guide you through this 
work. Ensure that you have established a good relationship with them, offer tobacco as appropriate, 
and see if they accept honorariums. 

If you are lucky enough to have maple or birch 
nearby, consider tapping a tree for even just a small 
amount. Note, to make 1 gallon of syrup, you will need 
approximately 20 gallons of sap. Be prepared to deal 
with what you harvest. I would recommend tapping 
only one or two trees and dealing with a small amount 
of sap if you are hoping to move ahead with this.

Review with the students the importance of offering 
tobacco to each tree tapped if engaging in this work. 
Remind them that they should ask the trees if they can 
take the sap. The trees are living beings that offer us 
so many things. You may wish to create a word wall of 
Anishinaabe associated with Sugar Bushing. You can do 
this with or without harvesting and making syrup. A word 
of the day would be a great suggestion if it works for your 
classroom. A list of words, along with how to say them can 
be found    HERE. If you are able and moving forward with 
this activity, you may want to find one or two words to  
use during the activity. 

https://www.youtube.com/watch?v=jP4DFyggNFU
https://www.native-art-in-canada.com/how-to-make-maple-syrup.html#:~:text=An%20Important%20Ojibwa%20Food,moved%20to%20the%20sugar%20camps.
https://www.native-art-in-canada.com/how-to-make-maple-syrup.html#:~:text=An%20Important%20Ojibwa%20Food,moved%20to%20the%20sugar%20camps.
https://ojibwe.lib.umn.edu/category/dictionary/sugaring
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You must work with a Knowledge Keeper as stated above, unless you have the skills already. 
To prepare, please see the list below. Please note, this will be an extremely time-consuming 
process that will involve many steps and take a few days. Please ensure to do your research 
and be ready for this if you are moving forward with this.

This equipment can be    purchased on this site. Complete kits are offered in two varieties, 
with     plastic buckets/lids or    metal buckets/lids. The option to use plastic or metal is mainly 
a personal preference. The advantage of plastic     buckets/lids is they will not dent or corrode. 
Metal buckets/lids create a more nostalgic image. 

•	 Buckets: Used to collect the sap as it drips from the spile.

•	 Lids: Attached to the top of the bucket to prevent rain, 
snow, and foreign material from entering the bucket.

•	 Drill Bit: Depending upon the type of spile used, 
either a 5/16 or 7/16 drill bit is used to drill the tap 
hole into your maple tree.

•	 Spiles: The spile (or tap) is inserted into the drilled 
hole to transfer sap into the bucket.

•	 Hooks: Hooks are attached to the spile and used to 
hang the bucket.

•	 Cheesecloth: Used to filter any solids (such as pieces of 
bark) when transferring sap from the collection bucket to a 
storage container.

•	 Maple Trees: At a minimum, you need access to one mature (at least 12 inches in 
diameter), healthy maple tree. For Birch Trees, you will want at least a minimum of 10 
inches in diameter. 

•	 Drill: A cordless drill is preferable, but a corded electric drill can be used with a properly 
insulated extension cord (long enough to reach the tree). Please ensure safety for use of 
the drill. You may want to have another staff or helper member present to help if you are 
not comfortable with the use of a drill.

•	 Hammer: Used to gently tap the spile into the tap hole.

So you have decided to make syrup! 

Equipment to Tap Trees

Other General Equipment Needed

http://tapmytrees.com/shop/
http://tapmytrees.com/product/starter-kit-with-plastic-buckets/
http://tapmytrees.com/product/starter-kit-with-plastic-buckets/
http://tapmytrees.com/product/starter-kit-with-plastic-buckets/
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•	 Pliers: Used to remove the tap from the tree once the sap season is over.

•	 Storage Containers: Food grade storage containers are used to store your collected 
sap. Clean plastic milk jugs or juice containers may be used. You can also use food 
grade 5 gallon buckets. Your local deli or donut shop may provide these free of charge 
as they often receive their ingredients in such containers.

•	 Sap Processing Equipment: Depending upon how you decide to utilize your sap, 
additional equipment may be needed. For example, if you would like to make maple 
syrup, additional equipment is required. For small scale production, you can generally 
use items already available at home (refer to     Collect Sap & Make Syrup section for 
details on making maple syrup).

Prior to boiling/rendering down the sap, you may 
want to use the Freeze method to remove a large 
portion of the water to speed the heating process 
up. Here are two links to explore this method 
should you wish. Traditionally, according to 
research, Indigenous peoples used this method.       
    Link 1 (Hobby Farms Freeze/Melt/Sap);      
    Link 2 (Walden Effect Maple/Sap/Freezing). 

Whether or not you used the freeze method,        
     here are the steps to making the syrup or     
     you can use this site for directions. Please 
note, that you may be using birch instead of 
maple. Also, it is extremely important to follow 
the directions of the knowledge keeper(s), even 
if they are different from what has been given 
here. Always honour the local knowledge and 
ways of doing things. 

If you have collected and made your own syrup, feel free to enjoy your class work! If you 
have not, there are many types of maple syrup available. You also may be able to source 
out Birch syrup. You may want to have both types to let the students enjoy the different 
tastes from the sister maple and birch trees. 

Feel free to make pancakes to try the syrup. Here are a couple of other ideas that may 
interest you:

•	 1 cup milk 

•	 3 tsp. maple syrup 

•	 Small scoop of ice cream 

Place all ingredients in a blender and blend until well mixed,  
or shake all ingredients well and serve. Makes one serving. 

Optional Activity 4: Enjoying the Syrup

Maple Milkshake 

http://tapmytrees.com/collect-sap-make-syrup/
https://www.hobbyfarms.com/freeze-melt-maple-sap-for-sweet-success/
https://www.waldeneffect.org/blog/Concentrating_maple_sap_through_freezing/
https://acadianmaple.com/blogs/maple-syrup-blog/how-to-make-maple-syrup
https://tapmytrees.com/collect-sap-make-syrup/
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•	 1 cup maple syrup

•	 1 cup brown sugar

•	 1⁄2 cup milk 

•	 1⁄2 cup shortening 

•	 1⁄2 tsp. salt 

•	 1 tsp. vanilla 

•	 3 cups quick oats 

•	 6 tbsp. peanut butter or nut butter substitute if nuts 
not allowed in the school 

•	 Bring the maple sugar, milk, shortening, salt and vanilla to full rolling boil, stirring constantly. 
Remove from heat. Stir in oats and peanut butter. Drop on waxed paper by spoonfuls. Let 
set about 1 hour or until firm

No-Bake Maple Cookies 

Pull up the     Interactive 13 Moons Map  (provided earlier in the unit as well) and see if the 
students can drag the right circles representing the moons they have learned and foods 
that belong to each moon to the map. You may choose to have them do this on their own 
tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what they 
might name the full moon. In their journals, they are to draw a picture of their moon and 
label it if they are able. Teachers may need to assist in labelling their moon. Have the 

students tell the teacher why they named their moon what they 
did. Students should be able to tell the teacher (or label) what 
they saw, smelled, heard, etc., and explain the name they 
picked based on the natural environment.

For Grade 1 and 2, in their journals, they can draw a 
picture to go with their name for the moon cycle and 
can try to label parts of their pictures to the best of 

their ability. 

Exit Activity

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr
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Zaagibagaa-Giizis 
Budding Moon
 
This lesson should be started a couple days  
before the next full moon. 

 

LESSON 3.2

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that they do 
this with a parent or guardian. The morning after the full moon, ask the students to try and remember to 
look at the ground and the outside. They may notice snow is slowly melting. How much snow is left? What 
else do they notice outside? What do they see? What do they hear? Have the migrating birds returned 
yet? How do they know? What about the lakes and rivers? Have they changed? How have they changed?

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute 
that represents the Budding Moon. Ask the students why they think it is called the Budding Moon. Each 
day, move the smaller marker around the smaller scutes along with the daily calendar routine with the 
Gregorian Calendar. 

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Budding Moon is. The word in 
Ojibwe is Zaagibagaa-Giizis. If you would like, try and have the students pronounce it in Anishinaabemowin. 
(Pronounced     Zah–gi-bi-GAH KEY-sis.) What other foods do they see near that moon? Next, pull up the 
Interactive     13 Moons Map and see if the students can drag the right name of the moon to the correct 
circle, as well as the food sources available. Have them review the previous moons and foods as well. If you 
are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Budding Moon? Ask them if they know what is happening to 
Mother Earth at that time, and how they think this might affect Mother Earth. Watch the video with    Elder 
Gene Nowegejick Traditional Harvesting 13 Moons video starting at 12:30 -13:30 minutes. (You may wish 
to watch a couple minutes prior to the start here if you want to review a bit of the budding moon, as Elder 
Gerry links them together in his speaking.)

Ask the students what they learned about berries and blooming? Did they hear Elder Gerry say that the 
Strawberries are the last to bud but the first to fruit? Let them know that next month we will be studying 
Berries, but we will be watching to see if we can find the strawberry blooms when we are outside. 

ZAAGIBAGAA -  PRONOUNCED ZAH-GI-BI-GAH

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.youtube.com/watch?v=hd2Gx4KsOfo
https://www.understandingourfoodsystems.com/onlinethr
https://youtu.be/2HQbhr5be7M?si=CXV96uHG96LTmfTT&t=453
https://youtu.be/2HQbhr5be7M?si=CXV96uHG96LTmfTT&t=453
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Let the students know they are going to be planting a 3 Sister’s Garden. Ask them 
if they know what this is? Can they guess what might grow in a 3 Sister’s Garden? 
Why did they come up with what they thought? It’s important to accept all of the 
comments and not tell them if they are right or wrong. It is about letting them think 
about what makes sense to them in their world. Allow the students to discuss each 
other’s ideas. This is a great opportunity to allow students to grapple with other 
ideas, challenge each other but respectfully, ask questions to be able to clarify, and 
learn to agree or disagree. 

After you have had a discussion and students have had an opportunity to talk about 
it, tell them that the 3 Sisters Garden is an Indigenous garden that has 3 different 
vegetables. Let them know that this area (Northern Ontario) is mostly Anishinaabe, 
but we also have other Indigenous peoples such as Cree, Oji-Cree, and Metis. The 
3 Sister’s Garden is usually considered to come from the Haudenosaunee nation. 
Their original location before others came to this land was where Toronto and New 
York are located now. Pull up a map and show them where this is. 

Tell them that before cities were built there, this was one of the richest places 
for agriculture. The soil was perfect for growing. The weather patterns are also 
different. Ask them about the weather, and specifically, what the weather is like at 
night. It is likely still freezing at night, and the buds are just starting to come out on 
the trees. In Southern Ontario, the weather is much warmer as their winters are 
much shorter. In Southern Ontario, many people can start their gardens and seeds 
outside now because it is warmer. Explain to the students that we can grow these 
things too, but we have to start them inside in pots because it is too cold outside. 
When June comes, we can plant them outside. 

Show them this     TVO Video about the 3 Sisters Garden. This is the 
harvesting part of the process, but still good to show the students so 
they can visualise the final outcome. Tell them we will be growing 
this kind of garden as a class. You will need to decide if you want 
to set up a spot in the school yard if you are able, or if you will be 
sending the plants home with the students. Will you have each 
student plant one of each? Or split the class up for some to grow 
beans, some to grow corn, and some to grow squash. You may 
only want to grow a couple of beans, a couple of corn and one 
squash. You will need to figure out what will work best for your 
families, your class and your school. 

Optional Activity 3: 3 Sister’s Garden

https://www.tvokids.com/school-age/ravens-quest/videos/hope
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Materials:
•	 Corn seed (an early sweet 

peaches and cream variety is 
recommended)

•	 Pole Bean seed (Seychelle, Fortex, 
or Blue Lake varieties are great. 
Just be sure they are pole beans 
and not bush beans.)

•	 Squash seed (Acorn, spaghetti, or 
a hubbard. Any vining squash is 
great. Vining, meaning a squash 
that grows and spreads, it does 
not stay as a bush. Zucchini is a 
squash, but the squash that vines 
is much better to accomplish what 
the squash’s job is.) 

Additional Materials that are optional: 

•	 Garden trays to carry plants

•	      Small garden shovel

•	 Watering can

•	      Seed starting mix

•	      4 inch pots (One for each corn, one 
for each bean. You can also use     picnic 
plastic cups or empty yogurt containers 
if you put holes in the bottom for 
drainage. Paper cups may get soggy, but 
a much better environmental choice. 
You may also want to use        
    biodegradable pots.)

•	      6 inch pots 

Talk to the kids about symbiotic relationships. They 
may have trouble remembering the actual word, 
but it is the concept you want them to remember. 
Plants can help each other out. They are like a 
class of children. Some get along really well, and 
others prefer to keep their distance. They can all 
exist in the garden together, but we need to know 
who can be planted by whom. 

The 3 Sisters - Corn, Beans and Squash - are 
like best friends in the garden. They grow well 
together, and when planted together, are stronger 
and helpful to each other. The corn grows tall 
and strong, and allows the beans to grow up their 
stem. Beans need a stem or pole to grow up, so 
they use the corn stalks, and in exchange, the 
beans produce a special thing called nitrogen that 
the corn needs. The bean roots make nitrogen for 
the corn. The squash grows on the outside.  

Symbiotic Relationships

They also need the nitrogen from the beans, and 
the shade of the corn when it is just starting to 
grow. As it gets bigger, it still needs the nitrogen, 
but now it can give back to the corn and beans. 
Squash has very prickly stems that help keep 
critters out that love to eat the corn and beans. 
As it grows bigger, their giant leaves offer shade 
for the ground so the sun doesn’t take away all 
the water from her heat, and also makes it hard 
for weeds to grow. The squash can help break 
the wind on very windy days. By planting these 3 
Sisters together, they can help each other out and 
become much stronger. 

Tell the students that they will now plant a 3 
sisters garden (whichever model you choose is 
what you will tell the students). The garden is 
made of corn, beans and squash.

https://www.amazon.ca/Berry-Bird-Stainless-Gardening-Transplanting/dp/B08C53R5GP/ref=sr_1_3_sspa?crid=1449RRZN837ZJ&keywords=garden%2Bshovel%2Bsmall&qid=1705762880&sprefix=garden%2Bshove%2Caps%2C94&sr=8-3-spons&sp_csd=d2lkZ2V0TmFtZT1zcF9hdGY&th=1
https://www.amazon.ca/Miracle-Gro-74918430-Starting-Potting-0-03-0-03/dp/B07D7DBNZD/ref=sr_1_5?crid=G7E1CHUEYPTM&keywords=seed%2Bstarting%2Bmix&qid=1705762717&sprefix=seed%2Bstarting%2B%2Caps%2C101&sr=8-5&th=1
https://www.amazon.ca/Nursery-Planting-Seedling-Drainage-Starting/dp/B09JRHPPRW/ref=sr_1_8?crid=2FBXIDYLG569E&keywords=4%2Binch%2Bplanting%2Bpots%2Bseedling&qid=1705762556&sprefix=4%2Binch%2Bplanting%2Bpots%2Bseedling%2Caps%2C84&sr=8-8&th=1
https://www.amazon.ca/Comfy-Package-240-Pack-Disposable/dp/B081HYLNZZ/ref=sr_1_20?crid=3M1UBSB5DVIHU&keywords=picnic+cups+disposable+plastic&qid=1705762627&sprefix=picnic+cups+disposable+plastic%2Caps%2C99&sr=8-20
https://www.amazon.ca/Comfy-Package-240-Pack-Disposable/dp/B081HYLNZZ/ref=sr_1_20?crid=3M1UBSB5DVIHU&keywords=picnic+cups+disposable+plastic&qid=1705762627&sprefix=picnic+cups+disposable+plastic%2Caps%2C99&sr=8-20
https://www.amazon.ca/s?k=biodegradable+seedling+pots&hvadid=684809185357&hvdev=c&hvlocphy=9001161&hvnetw=g&hvqmt=e&hvrand=1387836146400756119&hvtargid=kwd-317251687623&hydadcr=26952_11791764&tag=googcana-20&ref=pd_sl_87s9qah35h_e
https://www.amazon.ca/PEYOU-Seedlings-Supplies-Container-Starting/dp/B09TVJ9QQR/ref=sr_1_6?crid=TBMNYJIN3N9&keywords=6+inch+nursery+pots+for+plants&qid=1705762768&sprefix=6+inch+%2Caps%2C94&sr=8-6
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•	 Garden - gitigaan (pronounced     gih-tih-gaan)

•	 Squash - okosimaan (pronounced     o-ko-si-maan) 

•	 Corn - mandaamin (pronounced     man-DAH-min)

•	 Bean - miskojiisimin (pronounced     mis-ko-chee-sih-min)

You will also want to explain to the students that different plants grow at different speeds.  
Corn will need a head start! 5-7 days after you see the corn start to pop out of the soil, you will plant 
the beans.  Once you see the beans start to pop out of the ground, you will plant the squash. 

We usually try to plant crops 5 days before the full moon. This gives them a better root start. In a 
class, this may not work. It is recommended to start the corn seed indoors in the first 2 weeks of 
May. The beans and squash should be planted near the end of May. If the full moon falls in the first 
half of the month, plant the corn 5 days prior to the full moon.

You may want to add this Anishinaabe 
to their growing vocabulary: 

Starting:

Planting directions for each plant: 

put soil in a very large bowl 
or a bucket. Add water and 
mix until the soil is wet, but 
not dripping wet

plant the seed according 
to the depth indicated 
on the seed pack. If this 
information is not provided, 
it is generally about ½ inch 
below the soil. 

fill a pot/cup up with soil  
(if using a cup, make sure 
there is a hole in the bottom 
for the water to drain. 

lightly pack the soil on the 
top, but not too much. 

place the seed in a 
shallow bowl with water 
for a couple of hours or 
overnight. (You can skip this 
step, but it is great to allow 
the seeds to know it is time 
to grow. This process wakes 
them up faster than just 
putting it into damp soil.) 

place in a warm window 
and water regularly. You 
don’t want to water too 
much. Just enough to keep 
the soil from running dry.

STEP 1

STEP 4

STEP 2

STEP 5

STEP 3

STEP 6

The remainder of this month, you will need to just keep an eye on the plants. Water them as 
needed, and as they start to grow, rotate them so they don’t lean in one direction too long. 

https://ojibwe.lib.umn.edu/main-entry/okosimaan-ni
https://ojibwe.lib.umn.edu/main-entry/okosimaan-ni
https://ojibwe.lib.umn.edu/main-entry/okosimaan-ni
https://ojibwe.lib.umn.edu/main-entry/okosimaan-ni
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Plants that are started indoors have never been able to experience the natural environment. Ask 
the students what happens if they go outside on a very sunny day without a hat or sunscreen? 
Especially at the start of the year? They will hopefully say they could get a sunburn. Explain to 
the students that plants can get sunburned too if they have never been outside. They need to be 
given a chance to get used to the sun in small amounts of time. 

Ask the students what happens if they don’t get exercise? They will hopefully respond that they 
will be weak. Explain to the students that plants need exercise too. Can they guess how they get 
exercise? Give them a chance to explore ideas and share their thoughts. You will eventually let 
them know that the wind and weather give them exercise. Plants that are started indoors can’t 
be in the wind for long periods of time. Just like people, it will take some time for the plants to 
get the strength they need to be outside permanently. 

Tell the students that on nice days (15 degrees Celsius or warmer) 
they will bring the plants outside for a couple hours at a time. 
The first couple of weeks, it should be a sheltered area with 
only a bit of direct sun, and little to no wind. Each day, they 
can add 15 minutes to the time outside, but avoid really 
windy days, or cold days. The plants must be brought inside 
at the end of the day. Our Northern nights in May will likely 
kill the plants. 

By the end of this moon cycle (month), the plants 
should be able to stay outside all day. You really 
do need to bring them indoors until the nights are 
100% clear of frost, and not dipping below plus 5. 
Even that is a bit cold for these baby plants. 

We will plant these in June  
(if being planted at the school). 

Hardening Off



84

There are many things that you can start to look for that are edible in North 
Western Ontario. This includes, but not limited to, spruce tips, fiddleheads, 
wild asparagus and dandelions. Sometimes these beings are not growing 
until close to the end of May, depending on the weather. Here are some links 
to harvesting various edible plants that join us in the spring. 

Pull up the     Interactive 13 Moons Map (provided earlier in the unit as well) and see 
if the students can drag the right circles representing the moons they have learned 
and foods that belong to each moon to the map. You may choose to have them do 
this on their own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what 
they might name the full moon. In their journals, they are to draw a picture of their 
moon and label it if they are able. Teachers may need to assist in labelling their 
moon. Have the students tell the teacher why they named their moon what they 
did. Students should be able to tell the teacher (or label) what they saw, smelled, 
heard, etc., and explain the name they picked based 
on the natural environment.

For Grade 1 and 2, in their journals, they can draw a 
picture to go with their name for the moon cycle and 
can try to label parts of their pictures to the best of 
their ability. 

•	     Spruce Tips (This is an easy one to harvest.) Here is a simple     Candied Spruce Tip 
recipe you can try. If you harvested your own syrup, this recipe uses Birch Syrup, and 
you can use maple syrup, or scroll a little lower for another version with sugar. Spruce 
tips are also delicious chopped and added to roasted potatoes, fish and pair nicely 
with lemon rind. 

•	     Fiddleheads You must know exactly what to look for in a Fiddlehead before 
harvesting. There are other ferns that look similar that are toxic to eat. If you are not 
100% confident, do not pick or eat. It is highly recommended to bring someone who 
is knowledgeable in harvesting fiddleheads. Here is a    link to learning more about 
Fiddleheads. Here is a     Fiddlehead Harvesting video and here is a video on     cooking 
and storing fiddleheads. ***Please also note, if Fiddleheads are not properly cooked or 
undercooked, they will cause an upset stomach, and potentially vomiting and diarrhea.  

•	     Dandelions. These amazing flowers are always overlooked and seen as a pesky 
weed. They are however a wonderful versatile food, with the flower buds, leaves and 
roots holding so much nutritional value.    See the link for 5 ideas to try eating them. 

Optional Activity 4

Exit Activity

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using     THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr
https://kiwinurseries.com/garden-to-kitchen-spruce-tips/#:~:text=This%20new%20growth%2C%20referred%20to,very%20soft%20to%20the%20touch.
https://firstweeat.ca/candied-spruce-tips-in-birch-syrup/
https://firstweeat.ca/candied-spruce-tips-in-birch-syrup/
https://www.indigenousaware.com/post/where-to-find-fiddlehead-ferns#:~:text=Fiddle%20head%20ferns%20can%20be,(top%20curled%20up%20part).
https://extension.umaine.edu/publications/2540e/#:~:text=There%20are%20three%20ways%20to,the%20fiddlehead%20grows%20and%20elongates.
https://www.youtube.com/watch?v=cKx00sIo_GA
https://www.youtube.com/watch?v=JpxNlA3zyvw
https://www.youtube.com/watch?v=JpxNlA3zyvw
https://www.canr.msu.edu/news/five_ways_to_eat_dandilions
https://www.canr.msu.edu/news/five_ways_to_eat_dandilions
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Ode’imini-Giizis 
The Strawberry Moon 
 
This lesson should be started a couple days before the next 
full moon. However, as this lines up with June, you may want 
to consider starting this one in early June, noting that the 
berries may not be available depending on the weather. You 
will need time to do the final Moon as well, unless you happen 
to have an arrangement to have the final lesson line up with 
the final moon in July, or if by some odd chance, the current 
month of June happens to have 2 full moons in it. This will 
rarely happen, and you should not depend on it. It is best to 
start this lesson earlier, and leave time for the final lesson 
near the end of the year as part of a celebration.

LESSON 3.3

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that they do 
this with a parent or guardian. Likely, at this time of year, it will be getting much too late to stay up until 
dark, and this should not be an expectation. 

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute that 
represents the Strawberry Moon. Ask the students why they think it is called the Strawberry Moon. Each 
day, move the smaller marker around the smaller scutes along with the daily calendar routine with the 
Gregorian Calendar. 

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Strawberry Moon is. The word 
in Ojibwe is Ode’imini-Giizis. If you would like, try and have the students pronounce it in Anishinaabemowin.
(Pronounced:    OH-day-ih-min-ih KEY-sis.)  What other foods do they see near that moon? Next, pull up the 
     Interactive 13 Moons Map and see if the students can drag the right name of the moon to the correct 
circle, as well as the food sources available. Have them review the previous moons and foods as well. If you 
are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Strawberry Moon? Ask them if they know what is happening 
to Mother Earth at that time, and how they think this might affect Mother Earth. Watch the video with       
     Elder Gerry Marten Traditional Harvesting 13 Moons video starting at 13:30-14:20 minutes. 

Ask the students what they learned about berries and blooming? Did they hear Elder Gerry say that the 
Strawberries are the last to bud but the first to fruit? Let them know that this month we will be studying 
berries, but we likely won’t get any local berries, but watching to see if we can find the strawberry blooms 
when we are outside.

ODE’ IMINI -  PRONOUNCED OH-DAY-IH-MIN-IH

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.youtube.com/watch?v=RhfkUjTtJco
http://Interactive 13 Moons Map
https://youtu.be/2HQbhr5be7M?si=QuPE08Bw0OcuEyxg&t=792
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Here are links to other resources for harvesting in Northwestern Ontario that you may want to guide 
your students through to learn and help create a berry timeline. These may be helpful to the educator 
to lead the discussion, as these sites might be a bit advanced for young minds. 
Using Google, or another search engine of your choice, you can 
find general timelines to harvest the various berries. Please 
ensure you indicate in the search engine the location 
(example: search for, “when to harvest blueberries in 
Northwestern Ontario”).

Ask the students if they can come up with a list of berries that they think grow in North 
Western Ontario. Once they have done their best to make a list, show them this list, with 
the Anishinaabemowin words included. Ensure that they know this is not a complete list. 
It is important to let them know that there are berries that are poisonous and they should 
never pick and eat a berry from the wild without an expert adult with them. 

You will want to bring up pictures on your smart board for students to see. You 
can also     bring back this video from the beginning of the year showing some of 
these berries. See if through simple research the class, along with the educator, can 
create a time-line for the berries when they are ready for harvest. Your research 
may include their own memories, talking to Knowledge Keepers who harvest off the 
land and potentially bringing people in who harvest berries. 

Optional Activity 3

•	 Strawberry -     Ode-imin

•	 Chokecherry -     Asasawemin

•	 Blueberries -     Miinan

•	 Raspberry -     Miskomin

•	      #tbay In Season has a list of what is in 
season locally each month

•	      Land of Nipigon: Berry Picker’s Guide

•	      Northern Berry Picking

•	      Ontario Harvest Calendar  

•	 Rosehip -     Ogin

•	 Highbush Cranberry -     Aniibimin

•	 Lowbush Cranberry -     Mashkiigimin

•	 Saskatoons -     Gozigwaakomin

https://www.youtube.com/watch?v=A4g6hyD2tN4
https://ojibwe.lib.umn.edu/search?utf8=%E2%9C%93&q=Strawberry&commit=Search&type=english
https://ojibwe.lib.umn.edu/main-entry/asasawemin-ni
https://ojibwe.lib.umn.edu/main-entry/miinan-ni
https://ojibwe.lib.umn.edu/main-entry/miskomin-na
http://tbayinseason.ca
https://www.nwoutdoors.ca/wp-content/uploads/woocommerce_uploads/2019/08/2019-berry-picking-guide-print-online.pdf
https://niackery.com/blog/greenniackery/berry-picking/
https://www.pickyourown.org/CNONharvestcalendar.htm
https://ojibwe.lib.umn.edu/main-entry/ogin-na
https://ojibwe.lib.umn.edu/main-entry/aniibimin-ni
https://ojibwe.lib.umn.edu/main-entry/mashkiigimin-ni
https://ojibwe.lib.umn.edu/main-entry/gozigwaakomin-na
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For making a time-line with early learners, you may want to visit     this site for ideas, the benefits of time-
lines and structures. Once the time-line is complete, the students will be able to see how Mother Earth 
provides various foods throughout the growing season. Students can add other edible foods that they 
can harvest to this time-line. This is important for people and other living beings. Ask the students: 

What do you think would happen if the 
weather was too dry? Too wet? 

Why do you think 
the berries come at 

different times?

What do you think 
might happen if one 

of the berries  
didn’t exist? 

How do you think the plants start to grow in 
various places? (You may want to discuss how  

the animals and birds help spread seeds  
around in their poop.) 

Why do you think June is called the 
Strawberry Moon? 

For Grade 2’s or if Grade 1’s are able, consider adding other 
types of foods that are available in the summer found in the 
wild, or extend it further to graphing the entire year with 
each month. Have them discuss what month has the most 
berries, or the most food over all. Consider asking them to 
identify which months have various food groups available. 

If you have time, have the students watch    Strawberry Moon 
Music Video created by kids. Ask them if they hear new words 
they don’t recognize. Other Anishinaabemowin (Ojibwe) words 
in this song that come in and out throughout are: 

•	 Ombe omaa (meaning come here) 

•	 Biindigen (meaning welcome) 

Extension Activity

Optional Activity 4

Consider having students 
create a graph using the 
summer months to graph 
what types of berries are 
available each month. 

GRADE 1 GRADE 2

    Here are additional activities that bring in other Indigenous learning around food sovereignty activities 
for math from the Mi-kmaq nation on the East Coast.  

https://boardmix.com/knowledge/kindergarten-timeline-project/
https://www.youtube.com/watch?v=GMhUVVSOd2A
https://www.youtube.com/watch?v=GMhUVVSOd2A
https://showmeyourmath.ca/outreach/food-sovereignty/
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Pull up the    Interactive 13 Moons Map (provided earlier in the unit as well) and see 
if the students can drag the right circles representing the moons they have learned 
and foods that belong to each moon to the map. You may choose to have them do 
this on their own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about what 
they might name the full moon. In their journals, they are to draw a picture of their 
moon and label it if they are able. Teachers may need to assist in labelling their 
moon. Have the students tell the teacher why they named their moon what they 
did. Students should be able to tell the teacher (or label) what they saw, smelled, 
heard, etc., and explain the name they 
picked based on the natural environment.

For Grade 1 and 2, in their journals, they can 
draw a picture to go with their name for the 
moon cycle and can try to label parts of their 
pictures to the best of their ability.

Exit Activity

Label the picture, and create a 
short beginning, middle and end 
paragraph about the name they 
might call the moon. Have them 
track their observations by senses 
using    THIS SHEET. 

GRADE 2

https://www.understandingourfoodsystems.com/onlinethr


89

Miinke-Giizis 
The Berry Moon 
 
This moon is usually associated with July. Noting that you 
will likely not be with your students in July, we will link this 
to the culminating activity. This moon will have the first 
two activities as usual, followed by the culminating for the 
year. It is important to plan the final activity as close to June 
21st as possible, even if the moons don’t actually line up. 
Students will learn about the Berry Moon so they are aware 
of it, but this will be our full celebration of the unit as we 
embark on a new year of growth, sustainability, and life. 

LESSON 3.4

Have students try and watch for the full moon if they are able to stay up late enough. Ensure that 
they do this with a parent or guardian. Likely, at this time of year, it will be getting much too late to 
stay up until dark, and this should not be an expectation. 

Pull up the Turtle Calendar, or if you have a physical one for the class, move the marker to the scute 
that represents the Berry Moon. Ask the students why they think it is called the Berry Moon. Each day, 
move the smaller marker around the smaller scutes along with the daily calendar routine with the 
Gregorian Calendar. 

ACTIVITY 1  |  MOON WATCH AND THE TURTLE CALENDAR

ACTIVITY 2

Show the students where on the    Traditional 13 Moons Harvesting Map the Strawberry Moon is. The word 
in Ojibwe is Miinke-Giizis. If you would like, try and have the students pronounce it in Anishinaabemowin. 
(Pronounced: Meen-kay KEY-sis.)  What other foods do they see near that moon? Next, pull up the    
     Interactive 13 Moons Map and see if the students can drag the right name of the moon to the correct 
circle, as well as the food sources available. Have them review the previous moons and foods as well. If you 
are going over the Ojibwe words, you may wish to review this as well. 

Ask the students why they think it is called the Strawberry Moon? Ask them if they know what is  
happening to Mother Earth at that time, and how they think this might affect Mother Earth. Watch the  
video with     Elder Marlene Tsun video starting at 14:30-15:26  minutes. 

Ask the students what they learned about berries? What kinds of things can you do with berries? 

MIINKE -  PRONOUNCED MEEN-KAY

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/onlinethr
https://youtu.be/2HQbhr5be7M?si=bM-7ORUe1ZUECjSl&t=868
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If you have the support of community, it would be a great opportunity to plan a feast. 
This can be just for your class, other grades/classes, or the full school community. You 
might consider using some of the foods that you have come across and perhaps found 
ways to preserve throughout the year such as berries, rabbit, moose, mushrooms 
(picked with support of a knowledgeable mushroom picker), fish, fiddleheads, spruce 
tips, dehydrated foods, canned foods or other foods you have potentially harvested 
and preserved. This will link back to the idea of food sovereignty and local food 
preservation. If you do not have these foods, it is completely fine to work with what you 
can get from community (as you are able) or the store. 

If doing a feast, it is important to note that in many First Nation communities, it is a 
celebration that brings people and tradition together. Students may want to share 
songs they have learned throughout the year; you may want to ask an Elder to come 
and open and do a food offering to the natural and Spiritual world. This offering should 
be done with community to ensure it is done appropriately wherever possible. As 
Anishinaabek people, we gather a bit of food from each dish on one dish, add a bit of 
tobacco, and a prayer is offered giving thanks to Creator, Mother Earth and the spirits 
around us for the gift of food and life. This offering plate is placed outside, usually by a 
tree. 

If you are not able to connect with community, please reach out to your Indigenous 
Lead from your school board to connect you with appropriate people to ensure 
proper protocol. You may want to use the student’s help and contributions to the feast 
planning, organization and putting on the feast as part of the final assessment for each 
student. Please refer back to the start as to what to consider when assessing students 
with this knowledge.

Optional Activity 3
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Pull up the     Interactive 13 Moons Map (provided earlier in the unit as well) and see 
if the students can drag the right circles representing the moons they have learned 
and foods that belong to each moon to the map. You may choose to have them do 
this on their own tablets/iPads as available, or as a group.	

Have each student get their individual blank paged journals and a pencil. Have the 
students go outside, walk around, use their various senses, and think about 
what they might name the full moon. In their journals, they are to draw a picture 
of their moon and label it if they are able. Teachers may need to assist in 
labelling their moon. Have the students tell the teacher why they named 
their moon what they did. Students should be able to tell the teacher 
(or label) what they saw, smelled, heard, etc., and explain the name 
they picked based on the natural environment.

Exit Activity

Pull each student aside one at a time, and go through their 
journal with them. Ask them about various parts in their 
journal, what they liked best, the most surprising things 
they learned, their favourite food, what they hope to learn 
more about, and how the unit helped them understand 
food and the land. Take the class for a walk, and let them 
talk about what the notice, see, smell… pose questions 
that can encourage questions about what they learned 
throughout the year such as:

FINAL ACTIVITY

How has the 
weather changed 

throughout  
the year? 

What is their 
favourite season 

and why? 

What kinds of foods 
do you remember 
that we can find 

outside? And what 
was the weather like?

How can they help 
protect the land? 

What was your 
favourite moon and 
why? (it’s ok if they 

don’t remember the 
name of the moon)

How can they help 
save the knowledge 

of the food the  
land gives?

What is their 
favourite part of the 

land and why? 

Why is it important to 
protect and learn this 

knowledge? (there 
is no right or wrong 

answer, but the hope 
is to reflect on the 
learning from the 

past year of learning) 

https://www.understandingourfoodsystems.com/onlinethr
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Letter to Parents/Guardians at the start of the unit. 

Copy and paste the below letter to your school/board letterhead and give to parents.  
Feel free to adjust the language in it to meet the needs of your students/class/community. 

We are excited to be engaging in providing rich learning experiences to your child. 
Throughout the school year, part of our learning will be around the 13 Moons Traditional 
Harvesting cycle of the Anishinaabek (Ojibwe peoples), with the learning focused on 
the traditional harvesting around the Anishinaabewi Gitchi-Gami (North Shore of Lake 
Superior) and Animbiigoo Zaagi’igan (at the water that extend over the horizon lake - Lake 
Nipigon). 

Students will have the opportunity to learn each month around the full moon what 
foods are available in the natural environment, sustainability, how food was harvested, 
food and nutrition for the body, a comparison of the Ojibwe 13 moons calendar and the 
familiar Gregorian calendar, and many more amazing things. This learning will be done 
with a focus on the “13 Moons Harvesting Map” created in partnership with Thunder 
Bay District Health Unit and local Knowledge Keepers and Elders.  To view, please follow 
this    link, or google search    Understanding Our Food Systems website and 13 Moons 
Harvesting Map.  

Please note that we may have Elders and Knowledge Keepers coming into the class 
to share their teachings. All teachings are local and honour the land we are on in the 
Robinson-Superior Treaty area. There may be some spiritual connotations to what is 
being taught. This will be part of the learning, but also with the understanding that there 
are many belief systems, and this is just one that was part of this area for centuries, 
and we are only learning about it for understanding not for practicing. Some of these 
teachings will include the offering of tobacco, the concept of Earth as Mother Earth, and 
the interconnectedness of people to the land and animals. 

There will be math and science learning as well through the Indigenous lens. We welcome 
parents to be part of the learning process where appropriate. Please feel free to reach 
out if you have any questions or concerns regarding this unit. 

Thank you for your commitment to your child’s learning. 

Sincerely, 

    Download Word Document

https://assets.website-files.com/61b10b692a3d1f061770104b/620d632d0f95b742bebdc2a0_Traditional%20Harvesting%20Resource%20for%20Web.pdf
https://www.understandingourfoodsystems.com/thr
https://cdn.prod.website-files.com/61b10b692a3d1f061770104b/676eb8ff3a7c04f0a8b40953_Lettter%20to%20Parents%20Template.docx
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CALENDAR TEMPLATE
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8
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1 2
3

4

5

6

7

8

9

10

11

12

13
1415

16
17

18

19

20

21

22

23

24

25

26

27
28

Name: ________________________________
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13 MOONS CALENDARS  
BASED ON THE UNDERSTANDING OUR FOOD 
SYSTEMS HARVESTING MAP FOR THIS UNIT

1 2
3

4

5

6

7

8

9

10

11

12

13
1415

16
17

18

19

20

21

22

23

24

25

26

27
28

Manoominike-
Giizis

Waatebagaa-
Giizis

Binaakwe-Giizis

Gashkadino-Giizis

Atikomego-Giizis

Gichi-Manidoo
Giizis

Namebin Giizis

Onaabani-Giizis

Iskigamizige-
Giizis

Manido-Giizisoons

Miinke-Giizis 

Ode’imini-Giizis

Zaagibagaa-Giizis
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Name: __________________________________ 

Name of the Month in English Place one Tally Mark for each 13 Moon calendar 
that has this moon.

Leaves Changing Moon

Sugar Bushing Moon

Whitefish Moon

Ricing Moon

Freezing Moon

Berry Moon

Moon Name Tally Chart
Using the chart below, tally how many calendars have the same names.
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Type of Food Security Animals

Animals/Insects/Birds 
that migrate

Animals/Insects/Birds 
that hibernate

Animals/Insects/Birds 
that store food

Animals/Insects/Birds 
that eat other animals

Animals/Insects/Birds 
that eat available 

plants trees, shrubs, 
bark

Animals/Insects/Birds 
that scavenge other 

kinds of foods 

Animals/Insects/Birds 
that find food security 

in other ways 

Name: __________________________________ 

Create a list as a class of animals and insects that stay in the area for the winter. They may have to 
research the animals that are in the area. There is also a column for migrating, as that is how they 
secure their food, by going to another area to live. 

Animals and Winter Food Security
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Type of Food Security Students will place a bingo dabber dot, or sticker for 
each animal they listed as using this type of security.

Migrate

Hibernate

Store food

Eat other 
animals

Eat trees/
plants

Scavengers

Other

Name: __________________________________ 

Using the data from the Animals and Winter Food Security, fill in this pictograph chart. 

Pictograph of Food Security for Wild Animals
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Colour the square   Green  if you could walk easily across the snow.

Colour the square   Yellow  if your feet were starting to break through the snow

Colour the square   Red   if you sank through the snow.

Snow Walking Tracking Sheet

Morning Lunch End of Day

Day 1

Day 2

Day 3

Day 4

Day 5

Day 6

Day 7

Day 8

Day 9

Day 10

Name: __________________________________ 




